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DO YOU REALLY CARE - OR...
L. Sherry‘Nye* \

Y
a

Do yeu care enough to 3dmile at me - -
or is that only when you're free?

( a
Do yot care enbugh.tg touch and hug - .
or is that only when"it fits your role?

Do you care enough to talk and share -

N or is that onlyswifen you're feeling good?

U, ._,,w‘, .
\

7’

. Do you care enough to say, "I'm sorry" -
or is that only when your pride's not hurt?

l,/o

Do you care enough to stop and listen -
or is that dnly when you're thro%gh with work?

-

»

Do you care ;ggugh to resolve our -differences -
or is that orfly when it fits your motives?
’ . .

?

Do you care enough to he»yﬁﬁ?self -
or is that only if .th€re is.'no risk?
. . Ead . N

»//

-

Dg.ngfzﬁ?é.enough to be my friend each day -
:B>is that only when I don't get in the way?
. - sy
“ h:

. .

tell 'me,
do you really. care -
or ... is it just a game?

-

¢ '~‘a B - * . W

* r - .

.

*L, Sherry Nye is, an assistant professor, University
of Tenne8sge, Knoxville. . - . -
© Copyright 1972 by The American Personnel § Guidance

Association. Reprintéd with permission of publish-
e, All rights reserved.-: :
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PREFACE

Fy L

® The Program for Educationkl Opportunit¥.is_ a ,
unlver51ty -based institute designed to assist school
districts in the process of desegregation based dn |
race, national origin, and sex. Th& Program,, based
at The University of Mlchlgan, was establlshed by the
U.S. Office of Education pursuant to Title 1V of the
1964 Civil flghts Act,

Beside$ providing in-district services on request
and without charge to public schools in Michiga the
Program annually conducts®a series of conferenca;

Several conferentes wére held duying 1975 and
1976 covering topics ¢f critlcal importance to school‘
board members, aﬁclnlstrators teachers, students,
and community.n o conferences ‘on counseling for ’

The papers from these conferences have been combined
.into this volume. -
e cons ltants from profe551ona1 associations,

pyresses its appreciytion for their sharing of exper-
ience and dedication\ to the proposition of ‘equal

spon51b1e for the plan g and coordlnatlng of the
conferences and these proseedings are, acknowledged

CONFERENCE COBRDINATORY
Loré%rﬂe C.G. Buffington

RESEARCH AND EVALUATION:
Judith Hale

TRANSCRIPTION AND TYPING:
@ileen Holz

COVER DESIGN:

- equal-opportunity.were held during- these two- years.,u“vh_:

The University of Michigén Publications Office,

Sally Everhardus

.-

ix o g
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. : © INTRODUCTION
- ) Lorraine C. G.” Buffingtent* . .

Historically, the traditiohal tlinical apprbac%
te counseling has been to treat the individual pr
family unit-for their.internal problems W counseling
them to adjust to, or-cope with, society, . This ° ‘
approach to guidance places the onus of .the problem

- on the individual and. implies that ther® is something

wrong with him or her. .The individual is cournseled ,

that she/he must shape up and get in step because Lo
she/he 'is facing problems that ske/he has brought.upon!
hersekf/himself, This traditidnal approach to couns~ °°
seling however, does not treat the basic cause of modst
»* culturally different students"® problems. - it tends,
only to treat the symptoms., There is a growing con-
"~ ~tention; that.ithe ‘societal system in which we Iive
. elicits the *different behavior. To this ,end, the .
- systemic approach to counseling is advanced, = N
*  One of the changing toles of counselors who use 7
the systemic app?oach,gs that they must become advo-
’ cates for their glients, The counselor's role is to -
" articulate the feeliﬁgs and concerns*of the jyouth
and to present himself or "herself as a frie@ﬁ, a helper

This-volume of conference proceedings on Counsel-
- ing for Equal Opportunity, sponsored by the. Program
tor FducatIonal Opportunity, is the outcome of .coun- .
seling conferences, held in Spring 1975 and 1976.
The purpose of thése conferences was to bring together
counselors to discuss the Ssalient issues around chang- .
ing roles, ,attitudes, updating counseling strategies
. . and téchniqued®, and legal consideratiops,”as well- as
to address the. problems of counseling students who
have suffered from the ravages of racism and/or sexism. -°
- The contentsyof this volume reflect "these conéidera-

tions, . £

- The counseling profession needs to re-examine its .
present approach to traihing counselorsy it can no g
longer be assumed that technique$s and strategies, that
are successful with one group of clients will work .
with all groups., Educators must ensure that aspiring .
cqurisekors are prdvided jopportunities to have ‘direct
contact and $xperiences with individuals -from varied
cultural, educational, and socio-economic backgqoundg.,

fLorraine'Cx G. Buffington is a- Field Serwices "
‘Specialist with the’Program for Educational Oppor-
tunity, University of Michigan, Ann Arbor.

’ )SV - R .
O K ‘ .. ' . -1.__\ 4
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and as insurance of fair treatment. ’ .




. “Counselors must be made aware that thase they
counsel .are individuals with rights, needs, attitudes,
amd fplues that may conflict with or be diffilexent
from *the counselor's, but must, nevertheless, be un-
derstooﬁ,,appreciated and accepted. Counselors should

.be trained to adjust to client needs,~attitddes, and
preferences. o ' .~ g

. ~Thus, the gkneral conclusion seems to be that
altheugh a counselor's attitude toward race as a .
single variable is insufficient for predicting effec-
tiveness, it‘°is a factor that must be considered. '
‘Consequently, it is imperative that counselors and
those involved in training couhselors design and im-
plement programs that will cause the counselor to
critically examine his or her attitudes and Yehaviors
~toward minority and femiﬁf youth, . °

: s : vy
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‘. training programs to produce counselors competent to

* concept of ”fpecial skills for special clients.'
. . 3 . -

‘ benefit fwem the counseling.
; acteristics and a

" importance. Within 'the counseling session, the

- -
. T ~

» [N N 4 oy
THE COUNSELOR -AND EQUAL EDUCATIONAL OPPORTUNITIES:
BUILDING COUNSELING: SKILLS - -

* Dariiel A. Stone and JoAnne B. Minor* "

o
‘.

i - . ’ Introdu;;;isz

. h : '
Counselor educators have failed n counselor

work-in multi-racial settings. There' is.a need *for

both pre-service and inservice training programs to )

increaie the number of positive hélping relationships

for culturally different clients. The, inservice rneed

is especially apparent as school districts struggle

with ‘school desegregation. - ., .
School ‘districts which have desegregated, often °~ |

do not provide adequate staff training to insure stu-

dent success in the new school environments. School -,

counselors have, in many caSes, not considered the

Special Skills fgr Speeial Clients , ' .

- -

Generall??’fx has been assumed that  counseling
'skills and theories are universal and can be used
in all settings with all clients. There is evidence’
which indicates that both counseling skills and coun-
seling thegries reed modification to insure equal
opportunities for culturally different students® to

jtudes that the counselor and the

. Ip the helpin relationship; the personal char-’
Eﬁe counseling session are of utmost

student bring to

facilifative conditions of, empathic understandirg, . .
uriconditional positive regard, genuineness and self-
disclosure are e%sential for successful couns€ling.
Eripathic understanding assumes an ‘ability of
the counselor to put himself in the client's place
in terms of feelings and problems. Vontress (1970) ) .
felt that the counselor who brings his own personal
bias against Blacks imto the counseling relationship - |
yill not be able to empathize. . |
White middle-class professionals (who constitute’
.the majority) often fail to consider the fact that T

*Daniel A. Stone and JoAnne B. Minor are éSQistant
professors in the Guidance and Counseling Department

at Oakland University, Rochester, Michigan. »
J ETR S A
. \ g
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the .structure and cultural patterns of mino;:}les
differ considerably from that which the. White coun-
selor may regard as acceptable. 1In fact, in many
instances the counselor brings his own values into
treatment and fails to consider the characteristics
of his Black or Latin cFients, For instance, it is..
not uncommon for the White middle-class counselor.
to approach Black clients loaded 'with stereotypes and
myths about lower-class culture. To be sure, scientific
literature is loaded with references to the "cultur%l
deprivation" of minority groups--their presumably 2
limited vocabularies and their limited,abilities to.

. be successful.

Concreteneés'on the part of the, counselor®assumes
some understanding of the client's cultural milieu
and the realities of his 1ife style, Most middle

class White counselors Know little about the subculture‘,

of different minority groups-.and lare totally unaware

of the dynamics of ,behavior learned in order to survive
in a racist world, The absence of these experiences °
and knowledge makesgit impossible for the counselor
to detect what represents reality for the client, and
which statements and behaviors are indeed. pathological
as they relate *to the student's adaptive life style,

Lack of enthusiasm for sharing-behavior among
young ghetto Black children has been.cited as -patho-
logical in a developmgntal sense. Realities of poverty
indicate that the short supply of toys and games in the
ghetto would elicit the same non-sharing bghavior. among
middle class_White' children if they were placed in that
reality., The aspect of aggresSive behavior has often
been cited as’ pathological and excessive among Blacks
when viewed from a Whit®e class perspective, Howeverg
the continuum of degree of aggressive behavior must
have careful clarificatior and may serve a different
function in the Black.subculture.

Inconditional pog}tive regard assumes an ability
of the counselor to befaccepting of the client under
all circumstances, The value .system and stereotypes
of the counselor wi%l affect her ability to have un-
conditional positive regard for her client. Know-

~ing her own values, the counselor must then examine
her support for the values of society when accepting
a client who is the victim of-those values and that
society, Here again the counselor must know something
about the way of 1ife, gethnic and social values of her’
clients, ’

In order to achieve genuineness, the counseMbr
must know something of his own psyehodynamics and
cultural limitations, Psychological and physical
.survival for minority students has made the develop-

-ment of sensitivity of phoniness absolutely necessary,

Black people have too often been taken in and used by.
Whites, This‘ raises an additional,barrigr in the

4

y
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counseling process. The White counselor seeking to
help the Black client would have to be certain he is
enu1ne and at the Ssame time accepting of his own
1tations, /
It has long been established that an integral
part of a successful relationship is self-understand-
ing on the part of the counselor as well as an under-
standing of his or her students. Suppressed personal
feelings that White counselors have toward Latins,
Puerto Ricans or Blacks produce negative effects.
Many times White middle-class professionals ponder
vague susplc1ons about Blacks. These same angers,
disgusts, anxieties, sexual feelings and fears are
often easily stirred up in Whites who counsel Blacks.
Such feelings may appear at very crucial times in
the counseling relat1onsh1p and therefore lessen the
likelihood of success. This unrevealed reserve of

prejudice--the hidden feeling that the Black or Chicano

is different and therefore not guided by warm human
emotions is_a part of the White person's American
heritage. :

.. The w1111ngness of the minority student to par-
ticipate in a self-disclosing relationship must be
earned by the White counselor. It will probably be
b d 'on tht capacity of the counselor to fulfill the
otheT®gequirements of a.facilitating relationship.
Vontres; {(1971) stated that the self-disclosure seemsr
to be on a rate and sex continuum with White females
most willing to self-disclose to counselors and Black
males least willing., His order has White female,
White male, Black female, and Black male. This em-
pha51zes agaln the necessitys of addjtional considera- »
tions. when.counseling minority clidnt

Degpite the differences in rac1al structure and
the cultural background, it is not suggested that
Blacks counsel Blacks and Whites’do the same for their
own people. In fact, bi-racial staffs are suggested.
This setting prov1des an opportunity for communication
which can serve to work out racial frictions and mis-
understandings. White professionals’'can learn from
Black or Latino staff memberxs' understanding of mi-
nority students as well as his/her own relationship
with culturally different colleagues, and they can
learn from hér/him.,

The problem of counseling mindrities is 1ndeed
a very complex one. Howgver, thé question aE issue .,
can be dealt with if serious consideration 1§ given
to it.  First, it is essential that the counselor’
know the 11\1ng tonditions, cultural patterns and
value systems of the people who he/she seeks to service,
Certain areas require an understanding that can only
come through a definite knowledge Jf minority people
and their culture. This gap can be ﬁiﬂled (at least .

-
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_partially) by reading Fiterature on minority culture,
political involvement .and thought.’ T RN

Finally, if a meaningful.service is to be offered
" minorities, 1t canpQt:be .in. parts. -Lounseling cannot
be split from actiwe intervention-roles aimed.at
<, bettering dehumanizeﬂ~conditibn§ under which chiddren
Jlive. Admittedly, this ‘type of*involvement is fre- <
“‘quently frustrating to _the counselor. The entangle-
ment of social agenciés which govérn the livés'oﬁ .,
underprivileged people is more often than not unre-
sponsive to the neé€ds of those in distress. «These
situgtions frequently give rjsé to feelings of help-
,lessness in one's early cgptact with the dead ends
of ghetto Life. Such extensions into community, -
political and social institutions ace necessary if
geivice to minorities is to be effective. :
: Procedujé .-
This sectior o0f the paper* describes the wonkshop ;
: the authons conducted at the Progrdm for Educatidnal
. A Oppenturity's confenence cn Caupsefiiig én Desegregated
: Settings. . A - ’

v

-

»

o »

PR
L4

~

/ a
41 ‘Discussion ofﬁkhe important considerations in
the counseling redationship is not the-most productive
method of incréasing counseling skill., A training,
sessiop is an opportunity for selors to sharg
ideas which might %ork, practife techniques with real
. student problems, and .confronf themselves as the}rl
’ own values and beliefs become evifent in counseling

C——

v iz

A séssioq;. e P , W
i - The stimulus Wmaterial“for the 'workshop at the o
counseling conference consistgd\of)ﬁ seyfes of one ¢
’ ‘minute vignettes showing a student’ meeting w1§h a V-
counselor and discussing a problem.. Each sefsion
presented gadifferent problem which might be presented
\by a student representing a culturallyqdlfféTent edhnic
group., The problems presented were:_ S ‘ N}
: 1. A Black student asking for a.class change
- . from an English class taught by a White e
teacher,. ] ’ S
’ 2. A Chicano student wanting to date a Black ,
.student for tHe senior prom in spite of
parental concern. o L
3. A Black student suspended for fighting ..
) ' with a White student. .
B - t
: ‘ 74, A Black-parent requesting class- changes ' .
v * 1 for her son, from track C %o college prep,
track A. - .
o . -5, . A Chicano student asking to be excused from

gym showers.

: ‘ ; ;
o o 1b S
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Working in groups of three, each Coynselogmserved
as counselor, student, or observer. The tape was pre~
sented, followed by a role-playing session within' the
triad. Roles changed at least twice for each problem,
Observers were given an evaluation form to use in
evaluating coun3elor performance. The "student" also
responded to a prepared form, Both objective (evalua~
tion form) and subjective feedback for the counselar
followed each role-playing session. -

A short general discussion completed the sequence
for each taped problem. The general session was used
to indicate what issues evolved during the role-play
or the evaluation and possible techniques for resolu-
tion, « . .

The final twenty minutes of video tipe showed

-Black and Chicano students discussing their experiences

with counselors inshigh school and some recommendations
for change., The student comments centered ongissues
of counselor ‘time. commitmeiit, understand}ng*oisthe
culture of the student and expectations of student
performance., The most helpful counselors met students
outside the office and showed interest in their needs
outside the classroom. The most helpful counselors
expected them to succeed and pushed toward that success
putfing all available resources and ogportunities at

" their disposal. And: finally the most helpful coun-

selors knewﬁwpat students meant in using culturally
based vocabulary or the counselor was not afraid ;to
ask for a definition, : .

Evaluation - .

¥
2N R .

The Instrument

&

A}
The rating scale used to evaluate counselor
effectiveness is included in Appendix A. Mean scores -

- were“Computed and ‘are presented in Table I. The

O
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scale used a five point span with. an interval of one.
Thus, one is 1low and five.is high, The, low scores
represent counselor effectiveness’that is poor and
five represents excellent counselor effectiveness.

% -

: . Table I ' -
. ‘o : :
Session Mean Counselor Rating Scores,
17 * 3.8 ~
2, 4.3
3 - 3.9
4 : 3.7 )
5 . ) © 3.8
. T GX=3.9
' 3 * .
w! 7 . '
- 1\(: \—\
pe-3 - \
e
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The mean scores foQr ;}A of the video-+sessions
is'yated above three whickis the least acceptable

¢ score. -The grand mean of all sessions is rated at

. almost four and is indicative of good:-counselor per-

v ..,.formance. . These scores represent the observation of

" the counselors by other counselors present at the

K conferenceé. The following data represents the feel-

. ’ ings that the surrogate client had during .the same

session. - ' . ,

r

* Table II
Session Client ‘Response Scale Means
1 2.2 >
2 2.5
3 3.1
4 -~y 2.4 v
S * 2.0,
b . . X=3.9

. The- surrogate clients reported that feefings as
measured in part B-of-the instrument found in Appendix
‘ A. {Ong was lov and five was again high. ) o
N t

~

\o ’ Comparisoh Table III .
- Counselor €lient ;
Session Observation Feelings
1 3.8 2.2
. ) 2 : 4.3 . 2,8 -
3 3.9 ’ 3.1 -
. 4 . 3.7 R 2.4
5 3.8;. 2.0 [
. . X=3. X=2.4 " . /

*. Table III compares the counselor observation

of performance with the client's feelings during the
interview. The difference between the client and
counselor perceptions of performance is significant,

R . . B
i

Conclusion and Recommendations

X *

The counselor and indeed his colleagues will ¢
_have an inflated self-image .when dealing with racially
complex problems. That ggs to say that they:will per-
ceive themselves as more adequate than they really are.

While good self-cdoncept is important and necessary,
it may lead to racial "blind spots' and be counter-
productive %o the-counseling process.: .

-

« - A}
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- . ) . Recommendatlons 3 N -
[ L v
et It s, apparent from'the data presented in the
ratiénale and the evaluation.thdt counseloxrs in traln-
ing and ons the ~job need’new»skllls ‘to help insure °
equal educablonal opportunity for d11 students, Par-
*tchpatlon ih, a one day workshqp is ev1dence ‘of in-
terest .in gaining new skilkls,’ but skill acquigition
res an addltlonal tlmp commitment, 'The,guthors

'rec mend % .

1, opponxunbtfes for counselors’ o lo%k inward

+ " at values stereotypes and fears‘ln a supportive
enV1ronment ¢

.
¢

2, the 1nc1usion Ain ‘inservice pra&;ams of ) .
special sKill'sessions for ‘training coun-
selors, to, help the culturally different;

, 3. opportunTtles for counselors to talk with
. students, and other membérs of the culturally
. different communities to increase knowledge .
., of different cultural’mores;

4, opportunxtles for counselors to interact N
+ .with counselor edugators trained and ex-"
perlenced in- helplng culturally different
- : cllents. N v

B
. .. .

\ B . . . .
— . ht - .
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- APPENDIX ) v
OBSERVAT%DN SHEET FOR OBSERVING COUNSELOR
1.. How we help the student feel-comfortabla‘

? Circle one a. Eye.contact Lo
* ¢

o) 1. None |, . -
2. Serdom [t ’ . ‘
g - . © 3, Sometimes * - 3
- 4, Frequenply,
.t 5. Very fréquently ‘ K
Circle one b. Pleasant facial expressions .
Y . ) 1. None N T
Yy ‘ 2. Seldom )
g 3. Sometimes \
4, Frequently ) o .
5. Very frequenply . .
’ ‘Circle one c. Body language j.e. (attending for-
. _ L e ward moving, relaxed, open)
a 1. None ; ” N
" . 2. Seldom ? SR : .
3. Sometimes T ‘. -
4, Freqliently . e T . -
5. Very frequently .
t 2. ‘Under&fanding the student's préblem
Circle one a. Does the counselor seem to under- .
- b stand ‘the problem? R . .
’ 1. Never ; e
. ;. Seldom | .
. & 3, Sometimes . . .
. .. 4. Frequently . -~ ’ .
. " 5. Very frequently ;
*3., -Commupication T s

‘ <

/ _Circle one a. Does the counselor imvite the stu-
. S dent tg express feélings and atti-
‘ tudes enly?

Never '
Seldom
Sometimes

; ., ‘ . ) .
P }«:Z i i . . . ) -

Q ‘v ) : | Eij.

(SRS N
« o o

e




4. Frequently
. 5. Very frequently .

Values and Expectatlony
SRR -t —_— e - -
a. Are the counsélor comments value laden
s i.e. express-a '"middle class “bias?"

1. Never

2. Seldom=
3. Someiémes
.4, Freq¥®ently

5. ¢ Very frequently

Does the counselor listen to the student
and explore the student's values’ )

1. Never ) -
2. Seldom

‘3, « Som&times

4 AFrequently .

S. Vbry frequently

Client Response Section

*How did you feel ag a client during the counseling
_session? , )
3 4 5 veoy

A

v

Calm o : ' JAnxi&b{\

~

* Agifated ' Relaxed
K¢

Frustrated . i Satisfied
. Depressed ) ] C happy !
Helpedu . ﬂof helped

ERJC
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THE CASE FOR MU "ULTURAL COUNSELING:
NECESSTTY OR LUXURY -

.

“Lorraine C.G. Buffington* . .
This paper will discuss issues involved in coun-
seling for equal®educational opportunity, First, .an
analysis of barriers which*may hamper the coupseling
relationship are,presented, for centr® to th¥ coun-
seling process is the ability of both counselor and
student to interac;/pdg?%%VEly' The paper then focuses
on career education/which is a primary function of
counselors in a multicultural environment. Testing
and its application are ‘then.discussed, and, finally
the effects of sex biased counseling. ) .
Toseffectively counsel students in a multiethnic,
‘multigender environment, the culturally competent
coynselor must be totally committed to Helping all
students, regardless of»race,.sex, oy ‘national origin,
The coynselor should believe in the inherent worth
of each individual and his 4T her capacity for growth
and change. - The .counselor®ust be able to work -with
. all students to establish appropriate goals and values

. and develop in directions beneficial to'themselves

and society, ‘ ‘ .

Counselors need t ass their own perceptions
as well as those of the students. A counselor must -«
be able to accept the student 4s an indjvidual whose
feelings, values, goals and sucte’sses are important,
To this end, counselors must be in tune wifth their
own values, attitudes, and beliefs, buy,refrain from
imposing them updén the student: - It is important for
the counselor to present students with alternative
ways of viewing. life, herefore, anm unde%%&anding of
the culture, lifestyles, attitudes and- problems of
minorities is essential if the counseling relationship
and process #re to %ﬁ effective.,

Language is a*major vehicle of communication
but it also constitutes one of the most formidable
barriexs in cross-cultural ihteraction, Many coun-
selors experience problems in communicating with
ghetto Blacks, some of whom ufe an argot unique.to
the Black commuynity. The monocultural counselor en-
counters varying degreés of difficulty communicating
with cultusally dfferent clignts, who, like all human
beings, communitate on two lepels -- the expligcit and
Jdmplicit. It is essential tHat counselors becEme
—

. *Lorraine C.G. Buffington is a Field Services
Specialist with’ the Program for Educational Oppor-
tunity, University of Michigan, Ann Arbor.
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familiar_with both verbal and non-verbal language | .

patterhs of those with whom ‘they work. . .

Educational Counseling

. . Educational counseling is one of the primary
responsibilities of a counselor working in a multi-
cultural environment, In developing an educatiomal
counseling program, counselors concentrate their
efforts in the areéas of academic advising, testing, e
and the instructional program. Academic advising
includes course scheduling, group and individual

, counseling. Career guidange is needed to help students
explore options and make choices about life careers.
Information, guidelines and resources.are presented -
that will help studerits become decision makers. This

. . denotes a need 'for counselors to have available re-
- . source materials on.hand and keep abreast of career:’
information and opportunities. B

. . Career Education and Guidance ¢ o
¢ »
~ e
Minorities tend to he particularly cynical about *‘/
career education, as it.has been defined to date. |
, .These suspicions have been brought on by years of
frustration and denial. Non whites fear!that career
_-education is merely a new title name for the pernicious, .
old practice--of training poor people for the cheap

~ labor market, counseling Blacks and Browns to continue
‘)f/ - in- low-skilled work so stereotyped by theif fathers'
. labors. Selected learners, usually from the barrios
- and ghettos, historically have been tracked away
¢ from college'and into the blue-colldT ranks. s

‘Minority students need to be in the same position
as the more favored White, suburban, middle-class
child to weigh options. They-must be made knowledge- ~
able about their various alternatives; awareness of
the kinds of "financial assistance open to students
is exucég} ‘to-the sareer decision making process.
Career Ucation must be perteived as the opening,
not closing, of new doors. Preparing students to
make intelligent decisions about their lives is the
burden, challenge and dyty of counselors and educators
at all levels. The curriculum at each level should
deal with careers, informing students-——male and female, _
minority and non minerity of the infinite career
. possibilities open to them. N
Sa . TraditionaIly, the greatest successes for guidance °

counselors have been with middle class, White male
students. " They were considered the best material to ¢
work with, good college prospects, possessing traits

the majority definegaas desirable,---white skin,

economically secure ents, and respectable college
board scores. Priy allowed ‘these students to -
‘ 14 :

'[ﬂil(? C R 2‘2‘{ «
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&ry several career options, recognizingathat _if the
first did not work, they would have the time and re-.
sources to try others, The poor and the non-white,

and to a certain extent women, lack the luxury of .
chpice affprded the favored 4nd the male---in the ¢
entry level jobs. They are generally forcéed-to make

- théir choice of a job or a college with limited, if ]
any, counseling or in the face of prejudiced appraisals,
Their job market options and their conditions for
college entry are far narrower. Equality of oppor-
tunity is thus a very important component of the _
cqreer education rationale, (inseparabla\from school
oﬁ?ecthes as personal fulfillment and economic

productivity).” Career education must apply uniformly

to all-whatevgr their color; sex, or economic status,

Testing
A related issue focuses on coupselor -differences
which necessarily influence the accuracy ,of the couh-
seling prognosltication. The counselor's ability to
relate to a poor Black, or White, his attitude toward
such a client, his understanding of the client's total
background all determine how he perceives the client's
future, A counselor may interpret .a marginal college
board score as conclusive evidence that college should
be excluded.from the student'sjifuture, not taking into
account that SAT scores are selidom predigtions of,

- '

college success for unassimilated minority group stu-
dents,/ John S, Cody states, .

Since there is little evidence that can be
construed 4s indicating that test scores
reflect inherent potential, it is believed
that each year ‘many students are-digcrimi-
nated against because they lack the'ex-
periences that would enable them to do well ’.
in a testing situation. From“this position .
it can be, projected that individuals from v
less culturally favored packgrounds wguld

/- not scorg high on tests, would be leds’

- "likely to be selected to get further edu-
cdtion-dr better jobs, and thus the majérity °.
of the poor get less opportunity toimprove,
their status. In a real sense, the tests
in use ‘today seem to discrimigﬁﬂe against,
the ‘culturally disadvantaged. )

»

] , e
Illustrative of .how minority studemts are coun-
.seled away from college is” the case of Ronnie Collins.
A White counselor advised Collins, based on his I.Q.
scoPe, not to pursue a college career, but indicated"

<,thad he might be suited for vogational training.
er, Collins decided to attend Bowie Staji/gpllege, ]

.[ER\V
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where he graduated with honors in the ‘top teil percent 7
— of his class and wen both a Fulbright-Hayes Scholarship
. and a Danfdrth Fellowship. : ‘ NN ]
3 The advice given tq Collins by *his counsebor i3
* all too oftep given to Black, Puertg Rican, Chicano,
. and other minority students without reason or justi- -
- fication, Not infrequently these judgments are un-s ‘o
intentionally._made by misinformed counselors who take
. test scores to represent\the tetality of a student's
g functiening. I't.is.this ptdctice of accepting test,
) scores at face value withoUt -questioning the appro-
. priatenesssof the content, rather than collecting
’ sufficient data regarding the student's total bedng,
, : yhich has denied access to thodsagds of minority stu-
. . dents acgess tq_institutions of. higher learning and . -
Ch better/jobs. 4 L . it
. N .

g

Counseling and the Instructional Progrhm :
”;’0 3 . ~

. Educational counseling is related to the in~
structional progre. Eisie J. Smith (1973) states:

A 4 ¥ . ‘
. - Counselor involvement in durriculumgplanning pooe
- and development i's crucia¥” The traditional
. approach of fitting the ‘§udent to the cur- .
. — — riculum is outmoded. Given the first hand; '
v T personal contact with 'the students, counselo
‘ have an inrdad to ‘the student¥s cugriculum E{
concerns. The 3ti1i ation of this?*regource -
can be of great valu&3 N » L .
TR T Ty
Counselors and teachers should cooxdinate Lo
. activities to be most effective. Counselggﬁ—csn pro- 4.
- vide educational and occupational informafion per-
Wi . . cti¥¥nt to the school's course offerings.. Counsgelors |
i v' can also be of assistange in.’helping -teathers deal
. * with learning» and behavioral problems that ate mani-
- fe'sted ¥ the classroom. Elsie Smith conclgdes ‘that N
-3hlpserv§ooperation petwéen the teacher and®counselor »
is ‘important in ameliorating educational disadvan:i( =
tagcs."“ . ,ﬂ Q,Y . e . L2 o,

. . A -~ - .
Sex Biased Counselin . . .
Al ‘ i\ ;...)‘/

-’

Ancther area that needé?%o be,addressed is th
of sex biased counseling. . Rt -is no surprige that «E\
= . . womeh's vocational decisions are limited. We know -
that children stereaqtype occupations by - sex. Girls
v . see themselves as housewives, nurses, and teachers,» ° -
while boys see thepselves as executivewand %fﬁfgs- :
sipnals., If, as Nancy K. Schlossberg reports, young
» children's horizons are restricted to certain fieldg, -
if youyng children‘see mothe¥s as cooks, cleaners, and W

. . 4

Q ‘ L ~ . -. ) K
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nurses, and fathefs ,4s_workers, doers, and prov1ders,
“we can'certainly see, “wity vocational decisions would
be limitted.. Thus, *'the counselor's first task is

to exXpand horizeffs,'to open up to the whole world--
nd't {ust part 6f it."$S

Irr,order for counselors to be successful with

this, they must .Understénd, sympathize with, and
)gupporx non-traditional objectives, asplratlons, and

xpectatlons of young women., Co@nselors should be
«awake of hew tfénds and accept the challenge to use

group or indiyidua

eGunsellng,

testing and innov

techniq

girls to ‘anticipate.changing

1

tive
eeds."'

-

N

gﬁs to teac

Barriers to career opportunities and vocational advance-
ment are being demolished by equal opportunity legis-
lation, enforcement procedures, and social pressures.
£86,36 of the Regulation.to implement Title IX

.

[mc -

A

prohlblgs SEX ngcrlmlnatlon in counsellng as follows:

586 36 Counseling. and use of appralsal and

.o counselang materials.

st

‘:

.

3

P

‘.

i

d {
(a) Counseling. .A rec1p1eﬂt shall not dls— .
.criminate against*any persen on‘fhe basis of
sex in thd counsellng or guiddnce of students
or applicants'for adm1$Slon.

{b) Use of appralsal and-counseling materlals

¢ ' A recipient,

hich uses testing orx ot ther

materials f

.appraising or co

seling stu-~

dents shall,not use dlfferent,materlals for

- K]

"SucH different mateglals cover the

Students on the hasis of §hei? sex or use
materlals~wh1ch ermit or require different
treatment ‘of students ssuch ba51s’unless

same °
occupations and interést ‘areds and/the»uSe

of suth ‘different terials. 1s'shown to be

esse ial te e11m1na e sex bias.. Rec1p1ents
shall .develop, and use infernal ¢procedures -
for ensuring -that such.mat, ;Aals do not dis-

- ¢riminate on the basis™of¢

Where*'tht -

use of a

unselin

&est‘o;

ogher instrument

v results i

in

substantially dlsproportlonate ~
number of .members of on€ sex in any sparticug
.ldr courseNpf study or classﬁﬁlcétlon, the
-recipient shall-”take "Suck actien as’is
necessary ‘to assure itself 't At such dis-
proportion is not the regult of’discrimina-
tion in the 1nstrumen%\or itg appllcanlon.

e

Disproportion:in classes., Wheiﬁ a

recipient finds that a pe
-tains a su

of individua¥s of one sgx,

antiaily dispr

ticular class con-
ortionate numbe
the recipient .

r

-

shall take suc

action 3

s<is necessary to

.

Aruitea s

,-‘.—

K

assure itselffthat such dlspropog;1on/1é
not the resulfs of dlscrlmlpatlon on- the -basis

9
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of sex in counseliﬁg or appraisal jaterials or by
. counselors., Aﬂr/ ‘
e

Even with regulstions in force, counselors
must take the responsibility for increasing young :
women's$ awareness of the legislation which will enable
them ‘to know and understdnd what can righgfully be
demanded of schools. vy ’ »

N The counselor must providg leadership tq teéachers
and administrators by suggesting cuxriculum and multi-
media materials that describe and depict new life
options and opportunities for girls and womén. Text-
books and other classroom materials must no longer
communicate limited sex roles and stereotypes.

.Materials need to be collected and used that combat
sexism by showing women in job, career, and politital
situations commonly reserved for men. Emerging opPwr-
tunities for women in new fields such.as ecology, end |
gineering, consumer health, architecture and apprentide
professiorfal training must be presented and encouraged
+Counselors should conduct educational and inform
. - tional sessions to help parents understand amd_ac
. the life or career prespectives of their daughters.

They need to provide detailed assistance and informa-

tion about scholarship, loan, and fellowship oppor-

tunities and applicatiens that are needed to sypport

- girls and women. T e .

As Jan Berry points out,

>

-

Community workshop and. seminar sessions fore
semployers and schéol placément officers to
. check out néw job opportunities and avenues

of career advancement for women will foster

important first hand understandings of what
is -happening in institution$ and organiza-
. . tions to diminish bBarriers that block women
: from top level assignments. 6 .
. However, she emphasiZes that counselors must be on
* the lookout .for -teken arrangements, which often paral-
lel the upward movement of Blacks. *
In additiom, she stresses the need for counselors
to help women understand the barriers they put in front
* of themselves. .
v . Girls and women®Rave beeh socialized to
avoid certain career roles and high level
responsibilities, Career-marriage con-
flicts and fears of failure must also be
dealt with in the context of coun3eling.
v . ( .
‘Nar should we mirimize the importance of explaining ‘to
.young men, whd are often baffled by what she terms as

° - .
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the "new womanhood,'" the rising vocational and career
priorities of girls and women. : ‘
’ Here again, counselors yill also need to be coh-
cerned about their own views in regard to the roles

of women in certain segments -of the work world. Berry
further states that counselors can expand their own
awareness through reading about and pursuing educa-
tional experiences which will explain such myths as
these that exist about women and the world of work:

(ay women suffer unmentionable vague diseases in

middle life, _— .
(b), older women workers are unattractive and in- :
efficient,, . -

(c) women take/more sick leave than men, and a host
of others, C o

-

. .
In this age of lip service to equality and self-
realization for all, parents encourage their daughters
to fulfill their entire potential. The encouragement, .
however ™ ssentially hollow... The contradictory
message that”the girl gets, from society as well .as
from her parents, is that if she is too smart, too
. independent, and above all, too serious about  her
work, shs is unfeminine and will therefore never get
married.” (Speculation that the full brunt of, anxiety
over femininity and academic success begins to fall
upon a female student about halfway through college
is supported by special studies, For "instance, one
study recorded that the fear of success ig.women .
- ranged from a low 37 percent in a seventh grade junior
high .school sample to a high 88 percent in a sample
of high ability undergraduate students,)10
R Counselors then must work with both men and women®
to help them overcome thesg, fears. We should not-mini-
mize the importance of e aining to young men...As
Nancy Schlyssberg questions, 'why should women fear
success-men fear failure? Why should men and women
negatively eorrelate achievement and femininity?
H#hy should men feel that it is unmasculine to arradnge
"birthday parties, do laundry, shop, cook and clean?ill

The counselor, to be effective, must work with
women and men where they are, as well-as provide oppor-
tunities to mave them further when they-are ready.

As Elinor Waters states, "helping each person whom
you work with to become all that she or he <an be'".
should be the goal of effective counseling in any
.setting, 12 '

Algea O. Harrison points out that 42 counselors
attempt to deal with the elimination of sex stereo-
typing, they must also be aware when counseling young
Black females that their aspirations 4nd needs are
different from those of many White women.® The Black

= woman's historical role in the cbmmunjty and its impact

-

, ot .19 20
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“on her developing personality have to be taken into
consideratfion.13 . .

.

Harrison continues by pointing out.that the
econoiie-political system acknowledges’ that.in order
for the Black community to survive, Black males "and
females need. higher “paying jobs. When approximately
one fourth of the, families have females as head of
household, supportive systems have to he provided in
the comiunity. The-status of the Black family has
altered and public policy must reflect this thamrge.

The counselor then must not side step the effects

of racism and oppression of Blacks and other minorities
to deal with the issues of sex sterebtyping, but - ’
must work towards the elimination of both racism and
sexism for all. ) ' .

Giyen that children internalize their stereatypes - . °°
about sex roles‘long before they enter public school, o
the need. to initiate activities to reduce sexism starts
with the kindergarten' level. Since the educational
process serves as an enlarging experience for children,
the school myst offer multiple opportunities for?
growth and development. .

In summary, an understanding of various cultural
barriers have been discussed. The counselor that
works in a multiculfural setting must first examine :
his or her own cultural-values and-perceptions.

As Nv Schlossberg states, the goal of cbunseling
is to "develop human beings gtho are free to act in
ways that are appropriate to their interest and their

values." An_awareness and understanding of the
culture and family of students must be acquired if cross
cultural counséling is to be effective. .

_ Language and communication s another issue en- ‘¢
countered. . Effective verbal communication forms the
foundation for the majority of counseling.relationships.
1f the counselor -views thesclients language code as *
inferior rather than just different, this will in all- g
probability be conveyed to the student, The counselor,
therefore, must avoid making value judgments on the
counselee's linguistic code. -Arbuckle summarizés ¢ -
thi's as follows: ) -t \\~

*

There is a communication gap, and the key
or crucial role of the counselor.is sOmg-.
how to bridge the gap, sSo that there can
once again be meaningful communication™
_between Black and White, young and old,
emploKee and employer, the '"have not"

and the "have'" and this communication ‘.
can only be achieved by one who .might be .
known as the non-alienated ‘counselor, 13s.
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The ‘issue of career guidance was also presented,
Counselors need to assume responsibilities for widening
the occupational horizons of minority students by ex-
panding <their” awareness to career opportunities.,: Coun-
selors must help minority students to realize that
they are no.longer limited to the occupations that
were relegated to them in the past, but they can dream
and plan for a wide variety of careers,

The uses and abuses of testing minority students
was' alsa discussed. Counselors must be sensitive to

" the interpretation of results in order to reduce test

abuses., Test scores cannot be takén to represent the
totality of a child's functioning. Rather, test scores
must be considered as one estimate of one part of a
child's life,sand further, that this estimate could
be the result of many factors,

Finally, sex biased counseling is addr@ssed.

Sex stereotyping stands at the elementary level and
needs first to be addressed at this early develogment
stage of children., Elementary schools musg beagpﬁbavy
responsibility for eliminating sex stereotypes,
Activities which might be undertaken to reduce sexism
in schools are (1) méetings with groups or entire
faculty of staff to discuss the issue of sexism (to
fully comprehend Title IX) (2) Thorough examination
of classroom materials presently used to see if -they
reinforce sex stereotypes, (3) Lodk at the school .
district*s hiring and promotion practices,

However, the issue of counselor training must be
addressed, Prattic:) experience that will“help prepare,
perspective counseloy¥s for effective counseling in
multicultyiral settings should be a part of any trainjng
program for coyunselors,

Counselors should consider the value of inservice
training for their own professional growth and develop- .
ment,.. Assistance can also be obtained from various -
sources ‘that are funded to develop materials and
tratning programs.. Technical assistance is available
to Michigan schooladistricts from the Program for Edu-
cational Qpportunity, -
" Yet, as ye move forward, I wish to reiterate a >
statement made earlier in this paper—1let us not 5ide
step the effeécts of racism and oppression of Blacks
and other minorities to deal with the issues of sex
stgreotypes, but work towards the elimination of both
race and sex discrimination for all,
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CHANGING PERSPECTIVES OF THE COUNSELOR'S ROLE
<L Alice Morris* i
. -1t is tragic th®t here we are in 1976, planning
a celebration to commemorate the birth of our nation -
200 years ago, and, simyltaneously conductlng a con-
ference on "Eliminatlng Race, Sex, and Language Bar- \/
riers from Testing § Career Counseling." Perhaps
what our founding fathers meant when they espoused \
"liberty and justice for all" was the right to pursue -\
those goodies, Just as we seem always to be in pursuit -
of. happlness:w It is my fervent hope that when %F
nation celebrates its tri- centennial birthday, s N
of our leaders can honestly say that race, sex, and
language are no longer barrlers in educatlon and in
the world of work. K
The sadness that I feel when'I reflect upon the
need for a conference of this nature in the City of”
Detroit -- with its diverse racial and ethnic groups
-- is somewhat lessened by the fact you have come
here today to explore ways in,which these barriers
can be effectively ginimized, if not completely elim-
inated, - ,
Ag a black woman, I have had some experience in
being confronted with barriers related to.race and
to sex., '"Language!' has not been as mu of a barrier
to'me personally, as have the other two, race and sex,
but I guess two out of three is not 4o bad! I might
mention, at this point, that v1ct1g§ of unfair treat-
ment and biases -- rather than the perpitrators --
are left. to design ‘the solutions to the problems,
since -- accordihg to many people -- '"they" (the mi-
fiorities and/or the wamen) created the problems.
The 1970's have witnessed the emergance of career
education as"a full-fledged and generally-accepted
goal of education. The importance of career develop~
ment and career preparation and the: counselor's re-
‘sponsibiliwy cannot be overlooked or minimized, When N
students leave school lacking the necessary '"marketable
skills,' wheg they cannot meet the demands of the
employment market, one of the first to be criticized
is the school counselor. The counselor is likely to
be accused of not counseling or directing pupils into
app?bpr}ate courses, curriculum, and careers. As a
group, counselors are likely to be charged with biases,

— .
*Alice Morris is Administrative Assistant, Department
'of Guidance and Counseling, Detroit Public Schools.
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¢" with insensitivity to pupil interests; with lack of .
' knowledge about tﬁé world of work and with a lack of
¢ counseling skills. While it iiﬁgrue, in my opinien, ¢

at some counselors are not, providing the quality
‘and the quantity of career couns¥ling that-is néeded P 4
- . by thé ¢tudents in our ur%ﬁggéghools, counselors as ’
. .+ a professional group have®™ccepted resbonsibility in
‘the area of career devefopment to'a greater §xtent
f”ﬂy ' than ever before, and they are takihg it upon them-
‘.. selves, to gain the necessary skills and knowledge to
provide optimum services in this area. We should ~ =
keep in mindthat much”of hhq; school counselors: do.
in their daily routines is not 'counseling." They ‘
are also performing certain-elerical and quasi-adminis-
trative functioms which may limit their guidance and .
~ <counseling activities. So that we can have a working ,
definition'of counseling -- as distinct from other .
guidance actih&t;es In which the cdunselor might be
engaged, I suggest that we think of coups¥ling as a =~ . -
- systematic.process by which the individual student
is helped -- through conferences With a counsglor -- ,
to make decisiaons whi¢h will be fulfilling to ‘the - s
- individual and which will help him or her ‘to becgme -
. @ productive member of society. Self-understanding, .
self-acceptance are some_of the goals of—counseling. ‘

e

\ Career counseling, simply iﬁated, is counseling.re- i
Tatéd to career §eye10pmen and career préparation..: :
’ Although counseling is the "heart" of a good school-
wide career guidance program, we should keep, i Mmind
that career guidance ¥s not solely the resgonsibility | ~r

of the school counselor. Every school staff member .
-- teachers, administrators, para-pros -~ have re<
SponSibiliti%i,in the career guidance area, as do-.
s 1 [
.parents, — " .
As 1 hear it, there are three -basic criticisms v
- . —
of secondary counsgling: - '

: 1. Counselors have become "exc@skively.pre-occupied .
with administratiye¢tasks," such’as scheduling. .
students' courses, rather than helping the stus ¢,
\7 . dent to uhderstand the alternatives and/or con-. e
sequences of his/her choices; that ceunselors ’ §
y’ X have *become excessively involved™n disciplinary
- L problems: -~ ' .

" 2. Counselors have been "too-orgenfed towazd.th
able and middlefclass student;" that they have
largely ignored vocational guidance; thdt coun-

seling techniques are’oriented toward the artic- h

ulate young person. . )
3. Counselors want to function as psycho-therapists,

. ' but do not, have the skills to pull it off. o
- Career education offers a great op unity for

r counsd%?rs to help shape the school environment to" ° *° '

- N vy
. « 30 <.
o ) .

"ERIC

Aruitoxt provided by Eic:




! " . ." .
‘meet the needs of the 'have.nots" in our society,
and at the same time provide counselors with a
'soundek and more creative role in schools. Certain
ehdnges are already quite obvious:

™~
1; i(Counsel are paylng motfe attention to the vo-
cational aspects of wofk. -

_Mote“attention is being g1ven to group work with
students and to'supportlve work with teachers.

Some of the riore yoltine aspects of their work,
‘atfe be1ng delegated to others (para pros, etc.).

The accountab111ty "cry" has forced coyffsedors
to” spell out in new terms what it is ey expect
-+ ‘to do, and how it is ‘to be evaluated. :

"~ Social movements dictate changes in the counselor's
role., When the book, The Feminine Mystique, hit the _ <
market,back in.1963, it stirred up a real hornet's ° .
nest; and helped to accelerate a social revolution ~——
that--- among other things -- is reaching r1ght into
our bedroéms! Women -- as a group -- are in the pro-
cess of resdefining their roles, and as they do so, ™
.they affect othérs. One of the major issues in the
“women's 1tb, movement, has been the demand for equality
.in the world of work. Career counseling for girls A
‘and women is undergoing tremendous changes. Indivi-
dual counselors and groups of counselors have accepted ,
this challenge through their ‘professional organlzatlihs
“ and are beginning 'to prov1de the kind of counseling
services that. the new soecial roles demand. B
In the February, 1976, issue of. Focus On Gu1dance,
there is an artlcre ent1t1ed "EmpirIcally=-Based -,
Counseling . Practices for Women," by Dr. Peggy J. Hawley
of San Diego State University:. She reports on a year-
long study which ' she conducted in "a large high school
;HIStT1Ct in a Southern California city of 750,000
inhabitants, kL Ain which she attempted to d1scover if
and how new def1n1t10ns of femininityewere related to
young women's career development; how girls were
"currently being counseled;" and how counselors per- -
ceived themselves in this process. Using-an attitude
- scale which she developed yhich _measures the tendency
" of somg people to c1a551fy ‘certain characteristics y
as either male or female -- rather than as human °*
characteristics, she has discovered some VvéTy interest™
ing and 51gn1f1cant things. She found ‘that there is
"an extremely strong, nonchance relationship between
*girls who score high on ability tests and those who
characterlze certain traitd as human rather than male/
female." “M0f greater concern than the connection bee
tween” h1gh IQ and human characteristic .identifi-"
cation is the inverse relationship of that between
girls with low abIlity scores and male/female view$
of sex roles. This 1s most 51gn1f1cant,1n caree?\J

~
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Counseling, sinhce it seems to.mean that these girls
may not even seek the most rewartding careers because
their definitTons of feminity does_not lend itself
to the consideration of high paying jobs already .
male-dominated.™ Since vocational choice and life-
style are so tightly woven, this attitude can be a
limiting factor. "This should in no way be viewed
as a mandate to kounselors to coerce girls into non-
traditional careers." These non-traditional.career
oppottunities are to be examined and viewed carefully
along with the more traditional career opportunities.

, Further, Dr. Hawley found significant evidence
that counselors appear to be making progress toward
the elimination of sex bias, "Most encouraging is

+ the discovery of a significat difference between
attitudes of girls and counselors," for whatever
the reasons. "If behavior matches their self-reportéd’
attitudes," she states, '"they should be in a better.
position than ever before to help git1s use the leverage
provided by affirmative action mandates to gain’'a new
foothold in the job market.'" She suggests the follow-
ing major themes which have implications for all edu-

2

cators -- but particularly counselors:

... Women need special help, at this point in tdme,’
with career plans. They ne help, moreovgg, with-
the underlging attitudes whi®*h will contribute
to their ability to envision the wide array of -
life styles which will support these career plans.
In short,’ they must learn to think androgynously.

.... Girls at formative life stages must.be encouraged:
to keep traditional feminine %ﬁtributes and at
the same time -augment them with the traditionally
'‘masculine behaviors of indépendence, self-adser-
tiveness, ability to channel energies toward a
goal, and self-confidence.

... It is important for women to think in terms of
« Jlong-range goals rather than to 1limit their think~
., ing to short-range plans. They tend to define a
career in very personal terms -- compatibility
with an .accommodation to' family needs. This ,
should.remain, but be expanded to include such
long-range, concrete, "masctiline™ thinking patterns
- as.attention to promotion prospects, overt-and
covert Eewards, and proper sequencing. .

... Counselors, in their roles as consultants, .Can
urge teachers:- t§ establish the ‘same performance
. standards for female, as for male students. Girls
should not be rewarded with high grades because .
they are appealing, céonforming, cute, or’ female.
THe standard must be based upon demonstrated per-
formance, nd it must be simgle, not. double.

li
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y ... A focus upon behaviors (as opposed to traits)
will help.to make behavior situation>specific
and free both sexes to act spontaneously and
appropriately, instead of reacting to a role.
A good example to a learned role is the "female"

| tendency to smooth things over in conflict
i situations . , . to neutralize strong feelings
| when problem-solving calls for confrontation,

.

... Counselors and teachers can improvise ways to
help girls imagine what life would be like at
40 or 50, how it would feel to be 3ingle for a -
lifetime, divorced, or widowed. I found that |
divorce has been experienced second-hand enough
to have meaning, but ‘that it was nearly impossible . |
for 16-year-olds to imagine themselves dealing
with the ‘problems of widowhood at 55. Small-

] . ‘group settings in which girls wrife and enact

. their owrr scripts are good vehicles for this. =«

3

«e.*It is not helpful to raise aspiration levels
without, at the same time, stressing the corres-
. pondingly heavier demands of personal energy,
' time, and commitment, which go along with "better"
. T jobs. Although patently obvious, this warning**
is particularly applicable to the counseling of
girls right now bécause of the promise of ‘newr
opportunities for women. Heretofore, nearly un- .
attainable opportuniti®ts now exist for minority .
wemen and low socioeconomic women of all ethnic
o backgfounds, but certainly they cannot be wo
PR without effort, c e

... Finally, although the relationship between low
IQ scores and dichotomous viewsg 6f sex-roles is
a strong one, evidence on the relationship be- .
tween IQ scores and success outside of the aca- *. .
demic setting is uncTear.. The work world is full .
of successful people with undistinguished academic. 3
Lo " _ records. Girls who have not '"found themselves"
- ‘in the school environment may very well do so
outside.of it and need help to censider androgynous .,
ways of .lodking at self in the work world.’ A

. &% Race is afdther barrier which is specifically re- |
ferred, to in our Conference theme. Can there be ) ¢
anyone in this day and age who does not recognize

. that race has been and continues to be a significant
factor in all of our entire, educational process, Our
"society continues to prescribe for certain minority . .
students 'an inferior education. To compound the s
felony, schools administer standardized tests, and,
too often, interpret .the results in such a way ghat

. .the child and/or his parents is blamed for his inferior
" educdticn. And, so that he or she will be brgnded

‘a
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for life, we put these test results in the_studept's
permanent records and misuse thém at our discretion.

From a practical stand-point, I do not believe that
testing programs will ever be completely eliminated-

*from our society and from. our schools, nor do I believe
that they can be made absolutely "culture-free'" of
"culture-fair," but we can insist that the burden of
proof be shifted to the test maker and the test user
to justify the need for the test and its proper ugg.
One of the services counselors and others in pupi
personnel ,services can provide is to scrutinize any
and all standardized tests that are administered;

- to understanding their construction and their limita-
tions; and to help parents and students to understand
their strengths and weaknesses. When we talk abowt
IQ tests, let us remember that such tests reflect~
experiences, heredity, persistance, motivation, social,
and economic status, and a variety of other known and
unknown factors. , - -

1 have not discussed language barriers as they
relate to career counseling and testing. I do not
mean to mihimize.thesé¢, nor do I mean to rank them

* as being not so- devastating as .are race and sex bar-
iers. ~ It is that my experiences with thosé who have
had serious language barriers has been limited and I
do not feel as knowledgable in this area as I do in
the ogher two, Nevertheless, I fully recognize that

career counseling -- and educational services must --

if they are to be effective, deal with these barriers.
just.as seriously as they must in dealing with physical
barr{ers to the handicapped persons. ST
- 1 sincerely hope that focusing on eliminating 'race, °

., sex, and language barriers from career counseling and
testing does not imply that other educational compo-
nents, such as instructional programs and -administra-

- tive proeedures are "barrier free." Nor should we

‘cassume that if we can just get rid of such barriers
in the area of career counseling and testing, that
most of our students will have a ticket to the '"good-
life." <There are many many factors operating which
need to be taken into consideration when we are seek-
ing ways of helping young people to be fulfilled and
to be productive members of society. This is not to
minimize the need for improved guidance.and counseling
programs, nor is it to countenance bad counselorsy
New techniques in counse%ing should be explored, Such
as: Bio-feedback Counseling, Behavioral Counseling,

.Rational-Emotive Therapy, the Systematic Approach .to
‘Counseling, Reality Therapy, Computer-Assisted Coun-

“ seling, and many, many other relatively new and inno-
vative programs. The push is on for counselors to get
involved in instructional programs, and counselors
are encouraging curritulum revisions and courses re-
lated to values clarification, degisiop-making, and in-.

"Il —
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. terpersonal skills. Expanding ‘and improving counseling
. services as they pertain.to careers is a tremendous .
challenge to counselors. Such services must be rele-
. ,vant to the needs.of our students and unencumbered
Co by needless barriers. :
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. AWARENE®S TO COUNSELING THE HANDICARPED:
""" A PERSONAL PERSPECTIVE

- v Sandi Vaughn?*

___,/J/”/”\\aaxpment, we are told, is a law of animal
1ife. As to man, in any event, nothing

could be more essential to personality, -

social existence, economic opportunity,

] . --in short, to individual wgll-being and
imtegration into the life of the community °

' --than the" physical capacity, the public
approval and the legal rights to be abroad
in the land.! g -

LY

-

R - Present Status and thé Law

Discrimination against the handicapped eXists
in many forms. There are fifty to sixty thousand
wheelchair users, under the age of fifty, in the
state of Michigan alone. Additionally, there are
people who are blind or partially sighted, the deaf,,
the arthritic, the aged, children with congenital
tandicaps and many others who are denied opportunities
for education, employment, housing, worship and recre-
ation, mainly becduse of architechtural barriers and
the ignorance of society. . e

"Sixty percent of the estimated seven milfion
children in the United Statés with some kind, of phys-
ical disability are denied an integrated public |
school education. Andther one million children are
excluded from the public schools completely. (George-
town Law Journal, 1973) ©Of the fourteen million -
physically handicapped adults in the United States
who could work, only a small percentage are actually-
. employed. This is primarily due to pr¥udice or lack
of awaTeness by employers, and in spite .of a federal
law prohibiting discrimination because of a physical
handicap. Many states simply do not have similar
. statutes, nor do they follow federal laws in reality

and, in reality, "Laws are not selfe-executing."

) . Michigan is one of the top three states in the.
country, in terms of timulating awareness toward ~
the handicapped as tofal human® beings,_and s making
an effort fo implemerdt laws, construction codes to

; ;5% accommodate the handicapped, affirmative action
Lo g N i .

~
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. *Sandi Vaughn is a counselor with the East Lans'ing’
Public Schools and a Clinic Intern, Famiiy Life
Clinic, Michigan State University, East Lansing.
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programs (such as Michigan g;;xe University's) and
mandatory special education statutes, :
Presently, the top priority for the 'handicapper"
according to.the Commission on Employment for the
" Handicapped, is to be included in the civil rights

.act with subsequent protection under the law.
R 2

7

Counseling’the Handicapped }
‘ -
Many people make bad assumptions, opers&e with

a lack of, information or misinformation and are
frightened or hesitant when it comes to responding

to a person with a physical disability., It is essen-
tial, especially in counseling, to be in touch with
one's own feelings toward the person one is ‘trying

to help. Such feelings as curiosity, pity, admira-

tion, adversion,.respect or fear are a few and magy’
. be very legitimate. These are real feelings and are

not to be negatéd or ashamed of, but rather dealt

with in a constructive way so as to ‘'enhance. the coun-
seling process. , Often, when a client has had an in-
cident happen or.has been in an accident or situation
that could "happen to anyone," the counselor projects
and gets fearful or denies, "My God, this Eould/happen !
to me!" Particularly, this contrasts-to the peTrson .
.with a congenital condition, a conditiogézhifpgannot ’
be transferred to a possible happening r the coun--
selor. ; R A
My personal perspective on beifig physiLally
handicapped’ is that everyone has handicaps or diffi-
culties in 1ife that they need to live th, However,
with a physical handicap, it 'is more obvious_and conse-
quéntly, one. often. gets more sincere help with their
problems from others, This is particularly true when
compared to people who live with the knowledge that . _
they have canker, diabetes,-are¢ alcoholic, have a = ~ ~*
heart disorder, high blood pressure, pain or emotional"
proflems, I stress the need tOrﬂzsé\%pcurate knokledge
and do not '"assume' when counseling clients with phys-
ical handicaps. This emphasis is not only essential

to the professional who‘is helping clients, but for

the peer group that the person is involved with.

Peer awarene'ss and understanding toward a "handicapper"
,is ore of the most powerful influences in terms of
adjustment,

Some of the assumptions made by the public toward
and about achandicapped person are that they are not
able to have sex, get married, have children, be self-+
sufficient or to feel fulfilled as a total person,
These most often erroneous beliefs-sabotage*the coun-
selor's ability to enhance the client to his or her
fullest potential, An example is sexuality., "The
handicapped have the same sex drive as anyone and
even.a non-handicapped counselor can help."3 It is

S Lo :,3187. L

At




N . : .
now recdgnized that even most types of injuries 'to
the spinAl cord permit varying dggrees of sexual
functioning for both men and women. (Gregory 1974) ’
It is a counselor's responsibility to be aware of, the
physical condition of the client whom hevqr she is

“counseling. To build toward unrealistic false expec-

tations or to avoid areas of possible satisfaction,
both are depriving, in terms of that person's sense
of desirability and personhood.

«Counselors need to be able to express deep lexels ’
of empathy and to be able to come to terms with a
particular client's physical’problem and emotional
make-up. People will be what you assist in allowing
them to be. Encouragement and acceptance go a long —
way .in getting a client's ego in a place for move- ;
ment, that leads to a satisfying personal life and an L4
accommodatlng integration into a society in which
they live.“

a

Progress and Summary ..
) - B -

The laws of the land and the reality of their
implementation are very different components to one's
life. For the handicapper, laws to permit accessibildty
to pollingy places to cast a vote; *oad side parks that
ehable cress-country traqgl, parking places' td allow
business to be done, watér fountains, yrinals, rest- ° ’
room stalls, elevators to’ enter, 11ght sw1tches that |
tah be reached, a telephone to make a call from, and - ‘
most of "all, a bulldlng that can be gotten into--’ ’
these are the important “laws," "codes," "action plans,"
and “programs.' They represent a tremendous step
forward, having come from the once ignorant populace.
Again, I repeat, "Laws are not self- executlng," or'

+

~enacting. Legislation, at this p01nt in time, is in-

[y

" j)

deed the foundation of the future for theeghv51c 11y
handicapped. However, it is the human elainent ﬁ .

is going to make tife difference! Unless people beqome "
aware of people for what they are, or ‘could be, thenr ™
we are still one hundred years behind the intent of.

the law and everybody .loses. That loss could be for

any of us--or that loss could be any one of us. -

.

Notes -

}igco%us ten onck' The Right To Live i e o
World. The Disabled Law of’Torts 1954, Calily a )
- Rev. 841 (1960) ’ T . - -

(Professor ten Brock himself was bligd.)
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Effectuate The Rights of The Physically Disabled,”
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~ TOWARDS REDUCTION OF SEXISM: ‘
_ A WORKSHOP\ON COUNSELING STRATEGIES

Elinor B.-Waters®
. \

.This paper is divided into two parts. In the
first part, I will briefly look at sex differences
throughout thé& 1life cycle. After that, I will talk
.about counseling strategies that may be appropriate
at various age levels,

! '. —

A

-

. Sex Differences at Various Ages

*

Growing up is a very different experience for
males.and females in our society. Little girls. -
generally develop faster than dittle boys. On the
aveRage, they learn to sit up, crawl, walk and talk
earlier than little ‘boys. In the early elementazy -
grades, girls generally read earlier, speak better,
have fewer reading problems and fewer discipline prob-
~ lems. They really get a head start. But in adulthood,.’

the advantage seems to be on the other side — if you
will pardon my adversary model. Men hold better jobé
in almost every field, and are generally at the center
ofs power. And while more men than women may have

- . heart attacks, fewer men éxperience acute depression.

The question is: what happens to little girls on ;”§
tlHe wWay to becoming women, and to little boys on the<"
way to becoming fien, and the answer seems to lie in
different sociadjzation protedures. °

. This socialiation starts very early, probably
even before birth, When parents often hope for one
sex or the othersanfl imagine how it will be to have
~a son oOr dajigh . —

~ Think of typicals s*for pre-schoolgrs. House-

hold items, dolls, 'ewelf&, or nurse's kits for little*
girls, trucks, sports equipment, and doctor's kits

for little boys. Boys' toys are more likely to en-
courage activity and feelings of being #n charge. If
y8u look at books for pre-schoolers, it is even worse.
Weitzman's (1972) study of prize-winning Qooks revealed
thaty if you can.find the females at all in children's
books, they are apt to be in a passive spectator or,
nurturant role. TNink back to your own favorite fairy
tale heroine, changes are she was waiting patiently

in the dungeon, tower, or rocking chair for the hero

to finish doing hi's thing &nd come take her away.

*Elinor B. Waters is Direcfor, Continuum Center,
Oakland University, Rochester, Michiggn.
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-\\ Studies of child-gearing practices have indicated
& . that parents tréat boys and girls-‘°differently. In,
summarizing a wide range of research data available .
on socialization, Maccoby and Jacklin (1974) reported
that boys have more intense socialization expeériences.
They get both more praise and more punishment. These
. - sexually different experiences seem to have career
implications, even at a very early age. Wheh kinder- T
garten age children are shown pictures depicting various
activities,”both boys and girls know what is sexually
S appropriate. Mothers cook and cléan, fathers work. .
We know relatively 1little about the period of
late childhodéd or early adolescence. Psychologists
‘may have avoided this .age becatse. Freud said relative-
ly little was going on sexually at this ‘time. And
parents do not worry so much because aside from the
mess of the inevitable-collqgiions of snakes, rocKs,
. dolls, baseball cards, or whatever, this is a relative-
¢ 1y easy period =~ a breather between the physical
demands of raising young children and the emotional
demands of being raised by adolescents.
However, Erickson (1950) sees this as the time
for a choice between industry and inferiority, and
I suspect it has far more lasting influences on later
personal and career commitment than wg generally think.
Matthews {1972) notes that this is a period of high
career interest for girls on which we should capital- ~
ize more.than we do. Waiting until high school may - ~
be less of a problem in the career counseling of boys
than girls. - ’ . .
. It seems to be-a somewhat different stdry in
high school. At that time,’ many girls learn to walk
a sort of "emotional .tightrope, Gg¢leman-(1961) found
that adolescent girls are under a constraint not to
appear too'bright, but are also expected to conform
to adult demands omuch more than boys. One consequence
of this has been that girls work harder in school and
get better grades.  Boys have more ‘freedom to do pborly
— in things they do not care about and to excel in'things
they do care about. While girls consistently outnumber
boys among high school graduates, by college.age, men
outnumber women. : v ;
' According to the 1975 Handbook on Women Workers,
in ‘the -Fall of 1973 43 percent of collegpﬁstudents
under 35 were women. There are interestifg differences
between college men_and women ift background, attitudes
* and aspirations. Tross (1968) has noted that college .
women tend ‘to ;ogp from homes of higher socio-economic
levels ,than do ¢ llequmen, and to be more depefident

. on parertal financing.| Despitettheir better high

school grades, women aYe less likely than men to b .
lieve they-have the abiljty to do college work. Cro <,
also found that collgge Womenj have lower educational
T aspirations than eollege men,/ and she attributes this

. ’\‘)
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to the attitudes of soliety which fail to encourage
women to achieve. (Cross, 1971.) <

Matina Horner's widely reported research on

* college students at the.University of Michiganh helped
|!Er identify a typically feminine characteristic which .
e called:the motive to avoid success. (Horne%,
1969.,) This motive to avoid success contaminates the
desire to achieve, and leads to an ambivalence about
- achievemen't in yomen which does not usually "afflict"
men.

What happens then in adulthood? It seems to de-
pend in part on what comes after high school, .Trent
and Medsker (1967)° reported that four years after
high school, women who had become housewives had less
interest in ideas and the use of their minds than they
had in high schoel. " They have no comparable data on
men who became house-husbands, -

. - Adult development is a relatively uncharted field
for psychologists, but we are beginning to get some
. clues about, sex dlfferences in this period of 1life
as well. Newgarten (1963) has noted some blurrlng of
sex roles in later 1life._ She wrote that with 1ncreas-
ing age '"men seem to beToume more receptive to their®
?! own affiliativé, nurturant, and sensual promptings
R while women become more.respon51ve toward, and less
guilty about their own aggressive, egocentric im-
pulses. Slmllarly, Troll £1968) says that in many
families women may be expanding their interests and
looking outward to the wider world at just about the
time, somewhere around 40, when "their husbahds are
shlftlng fram active to passive mastery. We see evi-
dences of this differential patterning all the time
in the surge of middle aged womens back to school or
work, and it may be related to the increasing number
of mlddle aged marrlages that are coming apart. We
also, know that women's mental health is judged by a
different get of standards than that of men, (Brover-
man, et al, 1970.,)
Let us briefly summarize some of the thlngs we
: have learned about sex differehces in growing up in
ouf society before we move on to implications of this
for counselors. We know that girls start out on a
. faster developmental-timetable than boys, but are
gradually overtaken and surpassed on most _achievement
-measures in adolescence and adulthood. TG alter this,
. we wikl need drastic cHanges in our child rearing and’
educational systems. * We also saw that men and women
develop with different internal time clocks and that
this+has setious implications for the kinds of counsel-
ing .interventions that are approprlatg for men and
. wonten of different ages,

-~ “
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Implications’for Counselors f- . 2
« o . e .
< As educators what can_we do about this situation?
My view is that there is work to be done with every
- age group and that it involves working on three

Q}ffgrent lewels: V4 ..

+1). with individuals,“hdf ing each person whom
’ you work with to become all, that she or he
can “be, ' 7~ s

2) with your school system or agency so_that ydﬁ/
‘can help establish a more comprehensiv® and
meaningful guidancé progem, and last but
by no means 1least; : )

_}f getting socially active tp help-modify the
opportunity structure for both men and Wwomen,

This may mean working with employérs, govern- .
ment agencies® feminist ©trganizations or, .
« male consciousness raising‘“g‘ffﬁf&s.' ’

‘-

~

Let us tal

moge-specifically about som
duce sexism T

ays to re-

. e, - a -

At°the Elementary -School. ~ \ -

If you are an eleméntary school ¢her, have,
you checked for stereotyped sex roles in the books
you use, the bulletin board displays you set up, the
guest speakers' you have, the field trips you take, *
even your own discussions? 'Do you have pictures
(or better yet role models) of men enga ‘ed in their
fathering Tole, or are jthey always ‘puttiyg on their
eoats to leave for the gééécax_the fadtoyy; ors the ’
corn field? ' If you take a field trip, <an wyou hglp
the' children 1look not just at the preduct being manu-
factured but at the jobs that women and men are gdoing?
Are they exposed to female physigians and male nurses?
Do they see female executives an mechanics ang male »
secretarfes? 1If they visit colleges, do they see e
students and instructors of vardous ages as pellas
sé&xes? R . N
Right in your elementary school, hdw about yeur

3

. “safety patrol apd service squad? Are they sexually

srintegrated or has your, school assumed that boys can
ntake it better’ outside.apd girls should keep disci-
pline and help kindergarte® children put.on their
boots? } T

.
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At the Sécondary Level

At the secondary level, I think we have'to do .a

lot more thinking about maturation rates as they effect
the best time for career guidance. Girls seem to have
some notions.about their career choices and to be think-
ing ahead earlier than boys. Girls reach a‘peak of .
interest in college and their futures between 11 and -
14, before they become preoccupied with 5Social rela-
tionships. This may be a good time to knock out the
idea of thg either/or approach, to-help girls realize

.that they do not Wave to decide ,on whether they want *

a career or marriage. At the junior high level, some
schools have also begun to open up home economics
courses to boys and generally convey the idea to boys
that family and leisure are important as well as work.
Decision-making is a key element in 1ife planning
and provides, to use Gelatt's (1962) term, "a concep-
tual frame of reference for counseling." Decision-
making is also an area ‘from which women have .tradition-
ally withdrawn, so I think it behogves teachers and. ,
cquunselors to provide men and women in secondary schools
(and for that matter, people of all ages) asg many
opportunities as possible to make decisions., This s
kind of opportunity can be built into many classroom
situations, And.there are new some excellent materials
on the market which develop decision-making skills by
involving students in a workbook or game situation. »
I think fjpegt_of tHe College Entrance Examination
Board's Deciding’'program, or of Verenhorst's Life
Career Game because they are intrinsjcally interesting
and involving to young people. There,are other activi-
ties that do not demand any special equipmgnt. -
What about course selectiens in your school?
Are the men channeled into the math, scienee and shop
courses, the girls into English, social studies, home
economics and commerical courses? Or do you really
think anut each student and her, .or .his; interests
and aptitudes, Have you explored all possible avenrues.
for providing students with work experjience while they
aré still in high school? Some high schools offer
work-study programs in which students spend half of
each day working so they can get first hand exposure
to a career in which they are interested. I suspelt
that a successful experience of this kind can tip the
balance.for some students in helping them decide
whether ,they can or cannot '"make it'" in the world of
work. And it may be particularly important for those
women whe withdraw from the labor force for a while
and need a poSitive memory of a work experience to
encourage them to return at a later age.

.LEKN
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At the highs school level, I think it is important
to encourage young people to think about the whole
question of sex roles and responsibilities within a
marriage. It is a crucial but often overlooked crite-.
ria in picking a mate. Clearly, I am talking ghout
more than who takes out the garbage or diapers$ Jhe

. baby. We _all need a support system and it is.nic
when it can function within the marriage. ~

At the College Level - ¢

.

’ Let us now-turn to the question of timing of .
.higher education for women. The expectation that the 9
.’ years between 18 and 22 will be devoted to uninterrupted
study and career .choice just does not work¥or many
. people — especially women. There are at least two
_different approaches to higher* education for women
and they require different*action strategies to make -
.« them effective. One approach assumes that there will
* be discontinuity, that women will be in and out of
school, just as they are in and,put of the work force.
- If this is -true, then we néed to do everything we can
to make these interruptions acceptable and to facili-
tate re-entry of mature adults-into schools when they
are ready. This may mean administrative changes to.
’ eliminate some of the roadblocks currently in the
path of older students. I think of admissions criteria,
such as the taking of tests that assume recent exposute
to. facts, or requests for letters of recommendation,
from teachers who cannot possibly remember all their
. . students., (For more on this see Waters, 1971.) v
. . The alternative approach to higher education for
= women is to assume little discontinuity and to make
basic changes in our way of life which allow women
or men to return to school or work very soon after
~ their children are borm., Fbr this approach to work,
» wé shd@ll have to see shared respomsibility for parent-
ing, perhaps new family styles, or, &t the very least,
. . a drastic increase in-the number and kind Of day care
facilities. ;

-

Career Guidantce for. Adults . .

Clearly, career guidance cahnot stog at the
college level. Adults in ingreasing numbers are .
changing careers and «all evidence seems tq indicate
- that -trend will accelerate. ® At our center, for in-

o +_stance, we offer a six session Career Development, X
& e program for-.adults. (Goodman, Walworth and Wate .

1975). . | .
- Those of you accustomed to working with young . :
- . people may fipd such concerns inappropriate, OL at
' least unusual,. fq{ adults. Earlier theories of va-’
cational develgpment had indicated that by rfiddle age

'8 . RN
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» .
we should all be in the maintenance stage, having
completed our exploration and crystallization. But -
the idea of mid-1life career-c?anges seems to be catch--
ing on. It is an area in which men are probably at
a disadvantage, since it is more socially acceptable
for women than for men to change careers, and/or go
back t6 school in middle age.
Yet another task for counselors. is to help men

and women prepare for and make the most of their re-
tirement. I believe that many of the problems we see
. among older people are the result of‘'a sexist upbring-
. .  ing. For example, think of ‘the widow who never wrote

a check or filled out a tax form before her husband

died, or the widower who had not invited a friend to
. visit for 50 years because his wife made all the social
A arrangemenhts. As counselors, we clearly cannot solve
all of the pains of being widowed, but we can take
actions that will help people broaden their interests
and areas ¢f competency. Hopefully, we can offer such
help to people of all ages. . )

Al
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‘and in which female is experienced as "the other,"

€

s

THE ROLﬁ OF THE COUNSELGR IN A SEXIST SOCIETY
’ Alice Ida Brunner® ’

‘I am a member of the 51 percent, ‘who, regardless
of race, color or cregkd, are offered unequal oppor-
tunity. I am here a woman, for through sekism,
woment share experientidl and political ties with Third
World people. g
. This$ is a culture i Nwhich white defines the norm
and in which the ethnic is experienced as the '"other.":
It is also a. culture in which male defines the norm )
When we speak of "the nature of man'" we assume we are
speaking of people; when we speak of 'the nature of
woman' we khow we are speaking of females.

Pive years agq, Broverman and her co-workers .

" nicely documented this painful reality when they asked

counselors to ‘rate human traits as to those which de-

- scribe the healthy, mature, socjally competent adult,

those which describe the healthy, mature, socially
competent man, and those which descrlbe-the healthy,
mature, socially competent woman. What they discoveredw.
was that those traits judged'by counselors as describ-
ing the healthy adult and the healthy man are highly
51m11ar, while those descrlblng the healthy adult C
and the healthy woman are not. In other words’, the
counseling profession, like the culture in wb&ch it

is embedded, operates from a double standard of emo-
tional health: the healthy male is seen as an adult;
the healthy female is not. Unknbwingly, we counselors
--and this is true.regardless of our ‘sex--have helped |
to perpe a destructive double bind: if a woman °
actuay}égzatﬁk feminine role as\defined in this culture,
she 4s” seen as 1mmature,'and th neurotic; if she -
actualizes the adult role/as defined iff this ' culture,
she is seen-as unfemlnlne, and thus$ neurotic. It

is hardly surprising that more wgmen-than men report
emotional problems and seek co se11ng help.

Many years before thé timgfwas ripe €or amunder-
standing of her statement, mene -de” Beauvoir summed
up ¥he situation by saying, "A man is defined as a

umgn being, and a woman is defined-as.a_female."'"
deeply.engrained is this peérspective that even

those who have an awareness of sexism tend to approach

sex tole issues as if they were women's issues, as

if the task is, to change our ways of responding to

*Allce Ida Brunner is q“ﬁ%ychologlsﬁfyith Counseling
n

Serv19es University .of Michigan, n Arbor.
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and defining females, the problem for men being simply
to allow those changes to occur, to allow women to
become more like men. This state of affairs--the
impossibility of being both female and adult in this
culture and the acceptance of "masculinity" as a
N desirable definition of adulthood--is a core meaning

* andiconsequence of sexism. - .

. I am a feminist. For me, feminism is the view

Gthat seX roles afe based, not on the givens of biology

- but on the politics of powér. It is the belief that
sex roles are basically culturally determined, learned
modes of being which reflect an artificial and un-
natural limit on human potential through forcing a
dichotemization of our human wholeness into two bi-
polar extremes which we -label feminine. and mdsculine,
From this perspective, ‘being feminine or masculine is
irreconcilable with being a wholeiperson. WNeither
represents an. adequate definition of adulthood.
Whether we, as individuals, start from one forced
extreme or another, our task is to move toward the
center, working to combine the healthy aspects of so

«called male and female characteristics into a complete,
unified, whole human being, able to think and to feel,

*-to lovd and to be ccmpetent, to depend and"be depended
uper, ﬁp;teceive and to assert. In some ways, the
task, if we are to achieve personal integration, is
to "feminize" our boys and "masgulifize" our girls, -
though .this statement is a distorted ‘one since sex
role traits are often themselves distortions, Thus,

* for example, the boy's task is not to become more -
"passive," but more receptive, while: the girl's task
is not te -become more "aggressive' and "competetive"
but more capable of independent initiating, the task

. for both males and females being to exchange passivity,
competitiveness and aggression for the capacity to be'
both receptivesand assertive. .
. From this perspectiue,'sex‘roles are oppressive
to both women and men, sincefor both they forcé an
» exaggeration of one mode of {peing and a repression of -
afiother. It is important to\be aware, however, that
while sex roles are oppressive.to both sexes,’ they are’
more oppressive to women than ‘to men) for they are
s perpetuated not simply through passive cultural con-
ditioning, but through activegresistance to their
change on the part of men, a resistance that is gooted
in the greatefr advantages that come to mén than to
S women through their continpance, It is-not an acci-
dent that working women earn only 58 percent of what
» - men earn, that it is’ more of an economic disadvantage
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: to be yhite and female than black and male* that the °
majority of power positions are held by men, that '
eminine traits are viewed as less socially desirable
than masculine ones, that married womén--including
those reporting happy marriages-¢claim more’ marital
dissatisfaction than married men, and that more women
~ than men express support for nontraditional way§ of
being, .. ‘ * \
I am a counselor, Forame, this means I try to
help myself and®the people I, work with become more .
! in touch with internal experience, to become more
aware of the nature of the ehvironment tha?§iQEeracts
o with those internal experiences, and to become more
aware of the choices--thg actions--that might be
taken to deal with those experiences and emvirpaments,
| I believe these three ?spects of the counseling role
B --facilitating awarenefs<of™the, inside, of the out~ , w
} - side, and of options congruent with those awarenesses °
. --are basic to the counséling process whether we as . °=
| - - _counseldrs are working with people trying to deal R
-+ “witheanxiety and interpersonal strain, or with people .
. . struggling with high rent and rats, o with people
| selecting school courses afd vocation®, In short, ’ )
, counseling is a procesd of consciousness expansion
‘ and thus, of personal change. And since expanded ) .
awareness ofteR makes our current envirgnment untenable;
the outcome of counseling is often action which causes -
.adjustments in our environment; whether it is the
immedig;g‘gnvironment of our intimate relationships,
i -or th€ expanded enwironment we call Society, In this
sense—the counseling process is a revolutionary one.
Because counseling-and feminism involve dealing
with fundamental pToblems in living, both are deeply ° ‘
embedded)\in fundamental, questionss of ethjcs and values,
And thus,\while I.am a-counselor and a feminist, I -
B .

- <,

- S

Tn Stating this difference, T in no way mean to
imply anything about the relative oppressive nature
of sexism vs.,récismt Not only are such comparisoﬂf
. impossible, they are divisive [and divert us from unit-
: ing to combat the conditiops whigh produce both., 'It. E
. ‘ 1s 1mportant, however, that w¢ become aware of the
’ " . economic oppression faced by Women, for this oppres- .

+ sion tends. to be obscured by the fact that girls*ard ‘. Y

wEmen receive their socio-economic status through the men

father or husband--to whom they, are "entrusted,”
‘ . Thus, whilg.a wh'ite woman married to a working white - ‘
. male is in better shape economically than is a non-
o white working male, she shares his plight once she _.
- attempts to function independently, ile a nonwhite
woman, relying on-her own earning power is in con- '

siderable trouble indeed.

! ’
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cannot be either "in isolation from the other: I am,
of necessity, a feminist counsedor,

It is my belief that ,if we are to be elpful to ¢
our children, we must be both feminist an counselor:
we must understand sexism deeply. ' We must be aware !
of the ways in which females and males have “tearned. Vo
to bé who they are, of the congequences ‘of -that —
learning, and of the current forces which'strive, -
through very real-and painful rewards and punishments,
to maintain that ‘learning and to squelch change.

Without that awdreness, we assume that what man is !
is what the human ought to be, and that what woman
is is what she can be, while if she is less than she’
might be, it is becauge ®f some personal inadequacy,
in her. In short, we‘end up blaming the victim and
perpetuating a limiting\Status quo.

" A feminist perspéctive has real consequences in
our counseling work. e

o It is true, for example, that women tend to sggk/
husbands who appear more clever than themselves., If
we accept tRis as naturaly we become more COncernﬂg/
about educational oppprtu%ities for boys than for .
girls. If we ask why women need to look up, rather
than straight across as equals, we become concerned
about women's sense of inferiority and the conditions
that demand it, and struggle to change both. v :

Women must deal with how to combine career and
marriage. If we accept this as natural, we help
girls select flexible careers, give them courses on
household efficiency, quote research on how juvenile
delinquency is not caused by working mothers, and
teach them-how t® persuade their husbands to help with
their homemaking. Lf we ask why it is women and not
men who face a career/marriage conflict, we help girls
examine the power politics of marriage, we confirm,

—

. their right to honor their own needs equally with those

of their hugbands, and we Kelp them learn to assert
those “needs, while wg help their future husbands ex-
periefice home making as their equal responsibility,
we give those futlre husbands.courses on household
efficiency, we teach them to honor the needs of others,
and we strive to pgoduce 2 social syStem that facil-
Ttates a true career-marriage integratipn for both
sexes. . '

It 'is true-that women, as opposed: to mene, tend
to have stronger affiliative and nurturance heeds .
than achievement needs.” If we accept this as naturdl,’
we give our girls.experiences that steer the toward
the traditionally femine dervice occupationﬁﬁpf .
clerigal, teacher, nurse, apd counselor. If we ques-
tion why, we give girls-a breadth of experience that.
pr¥pares them for broader career eptions, while we
give our boys experiences which help them learn to.
be more supportive. .

’
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In 1855, .speaking .at a National Women's Rights
Convention, Lucy Sone said:

. ~ - >
In education, in marriage, in religion, in-*
everything, disappoiptment <s the lot of
woman, It shall be the-business of my 1life
to deepen. this disappointment in every woman's *
heart until she bows down to it no longer.

Such is the role of the counselorn: with lave and
respect, to help 1lift the veils of cultural mystifica-
tion which have clouded our understanding, and in
so doing to-nourish our strength, our pain, and our
anger~until we will no longer make do with adjustment
to an inadequate status quo, but insist upon g¢hange
and claim the power of full and creative personhood,
“For once °you have become aware of the sexism constrain-
ing your own life, you can do no less. And if, as
a counselor, you‘are not aware, you are, as Eldgidge
Cleaver once said, part of the problenm,

—

14
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. FROM REACTION TO PROACTION. IN TESTING
r . BIAACK STUDENTS.
: S\\\ekobert L. Williams®
How do you know where I'm at *if yqu.ain't been
where I've been? Understand wher€¢ I'm coming
from?
"Good Times"

, CBS telecast
- . October 22, 1974

The Black mother who gratefully sends hey child
to sc¢hool d4ily does not suspect ghe dangers lurking"
in the shadoys of educational ins®itutions. No one
has told her that her little child will be required
to undergo what is called a psychological examinatio
She does not know that this exam will yield an I.Q.
label that will-follow her child for the rest of his
school life: She does not understand that the I1.Q.
label may lead to the placement, (or misplacement) of
her child.in a special class or educational track.
‘The mothér thinks that her child is in an educationil
track leading to 4 diploma or a degree. Much to her
surprise, she learns within a few year™, her child
has*been tracked for failure. It is like putting the
child on a train clearly labeled Neéw York, and.#is-
covering later that someone made a mistake in the,
labeling <~ghe finds himself in Mississippi!
" Not mm#y, of yqQu will remember Ronnie L, Collins,
a Black student who attended Pocomoke, ryland High
School,' Before he wag graduated in 197V, Ronnie was
advised by a White counsgelor that -he should forget
about college, an. thaf'?f he insistéd on further
» .schodling, he should go intp vocational «training.
N Collins ignored the advice, however, angd enrglled
®%n Bowie State College. In June, “1974, he was graduated
"with honors in the top-ten percent of his class. He.
_ was president of his sepior class and con¥ietentl -y -
* madé the Dean's list. He won both a Fulbright-Haye
Scholarship and a Danforth Fellowship. 'The prestigious
Fulbright-Hayes will send Collins to the University
of Scotland at Edinburgh yhere he will gtudy Compara- '
tive Linguistics. Collins will receiVeziull tuition
and 1living expenses fdr four years and pursue his Ph.p.
in‘preparaxio“for a career in college, teaching:

-

g 7 * . -
*Robert L, Williams is a professor at Washington
* Undversity, St. Louis, Missouri. !
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- It _woyld be a gnoss understatement to say that

Rbnn1 Collins was misjudged by his counselor. In
fact, such an a%sessment would be completely false.

'The,point is that untold thousands of Black students,

Puerto Ricans, Chicanos, Asians, and other m nority
students are belng den1ed access into ifstit tions

of higher lea}¥1ng today because of what test publish-
ers call "erroY variance," but what I prefer to gall
"intentional variancé" or ‘thelzero sum game. It is

no accident that Ronnie Collins was gdvised not to,

go to college because the education éystem in this

country is structured so that similar tragedies be-

fall many other similar students.

+ Universities, in recent years, hgve used. such
standardized tgsts as the SAT, ACT, dr GRE¥as the
major criteria®for admissions to colleges, universi-
ties, graduate schools, medical and law, schools. R
These tests are currently the hired guns uised to deny
Blacks entrance into the educational mainstream. They
should be clearly marked: Danger: Tests are Harmful
to Black Children. - &» e -

. To Black parents, I have onpe recommendation: °

QDo not let your children take educational and psycho- -

dogical tests. Write to the princibET%\agn superin-
tendents stating that you do not want your chil to

tagke tests. The administrators cannot force your

child to take tests. To teachers, principals, super-
integdents, I have one recommendat1on: Stop giving

our Black and other minority children those dehumaniz-
ing teSsts!

Many studies»rePort that White students obtain
higher scores on standardized tests than Black stu-
dents. As a result, the built-in expectation (bias)
is that the cognitive developnent and language acqui-

“sition processes of Black children are deficient to

thosd developmental processes of wh1te children.
Other studies have "brainwashed" us”into believing
that Black chI’dren, (1) enter school without, skills
necessary ‘for Coping with kindergartén and f1rst grade
¢urriculum, (2) have poor language development, (3)
have under-developed auditory and visual d1sqr1m1na-
tion'skills, (4) are more likely'than White children
to drop out of school before completing high school
and (5) have poorly developed self-concepts.

“I+¢ategorically reject the above assertions-for the

following reasons: The problem with many of the re-
search studies in the areas %f language,Nintellectual
and self concept development of Black children is.that
tge research is.conducted (a) by White researchers

(b) with culturally biased instruments, such as the o
Binet, Wechsler and Peabody, which were standardized
on Wh1te thlldren, '(¢) without ethnic relevant content
and (d) from-.a gdeficit or pathology model p01nt of
v1ew. . - .

B . 60

AN (‘6, : o A




.

The purpose of this paper is to review briefly
five conceptual models which generally have been pro-
vided as explanations for the Black child's low test
performances amMd academfic achieveménts. In addition,
I will provide a xonceptual model (discontinuity and
mis-metch) ,as an alternative explanation to the prob-
*em. The five models fall into one of the following
categories: (1) deficit, (2) cultural difference,
(3) schools as failure, (4) bi-cultural, and (5) gen-
eral systems thtory.

The Deficit Model® .

s

For the past twor or three decades, the leading :
assymptions of the causes of the Black child's failure
in schools were dOminated'by a "deficit model" or
"deficiency hypothesis." The deficit model created
more heat than light, by proposing that Black children

were deficient in cognitive, linguistic¥and intellectual

skills due-both to genetic and environmefital ®Pactors
(Bernste1n»(1961), Bereiter and Engleman (1966), Jensen
(1969), ShockTey (1972a and 1972b) )/

Employing such pejorative labels as culturally : .
deprived, disadvantaged and deficient, deficit model
thebtrists maintained 'thag the educational- problems of
Black children were due to (1) a deficient genetic
pool,, as evidencé€d by scores on ability tests and
pootr classroom performance and (2) their deprived
home background which defiied them the cognitive and
linguistic input needed.for accumulating information
and skills necessary for successful classroom work,

One allegation of the deficit model theorist is
- that Black children have acquired less language than
White children. Special programs have. been developed
to "compensate'" for these alleg deficiencies. A
major proponént of the language/defixiency school of
thought is‘Basil Berhstedn (1961). He identifies twe
forms of communication codes or $tyles of verbal be-
havior, (a) restricted and (b) elaborated. Restricted
codes are i¢lassified as stereotyped, limited, condensed
and lacking in specificity needed for prec1se concep-,
. tualization and differentiation. The restricted code
uses sentences which are‘short, simple and often un-
finished, It is alleged %o be a language with im-
plicit meaning, easily tinderstood and comfonly shared.

Elaborated codes on the other hand, are those in
which communication is individualized and‘the me$sage
is spec1f1c tp a particular gituation, topic and per--
son. It is reported to be more gparticular, more dif-
ferentiated, complex and precife. It permits expres-
sion of a w1der and more complex range of thought with
more discrimination among cognitive and.,affective
content, -

“ L)
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Bernsteln (1961), further propo that lower-
cla)s grents employ different child-rearing techniques
than those utilized by middle-and upper-class parents.
In his view, “middle- and upper-class child-rearing’

. practices depend mostly upon verbal exchange. This

. werbal exchange is characterized br‘elaborate and
complex subtleties, abstractions, and logical struc- *
.ture. .This, according to Bernstein, prepares the
speech and thought of the child for compiex intellec~
tual acti ies, and subsequent average to superior .
test performance. . .

In contrast, Bernstein proposes that lower-income
class language is characterized by crudg expressions”™ %
of logical relationships and that it is based mainly
upon simple concrete sentences. These sentences have -
no value within a planming fuliggtion such as that 'pos-  *
sessed by more complex language. Bernstein concludes
that the absence from lower-income .glass language of
such conjunctions as: "if" and "tHen" as well as the.

. initial subordinate clause "if A...thén B renders /2y*

»~ the language code of thé lower-income class person !

~acestricted at best, and deficient in dealing with = . =
hypothetical complexities. Accordingly, the Black -
child's language system restricts him to a.low level
of conceptual functioning and thus to a low performance
level on tests of intelligence and achievement,

Bereiter and EZgleman (1966) -are also-déficit
theorists. These proponents assume non-standard
English to be.inferior to standard English. The un-
derlying notion here is thag, the Black child dewelops
speech and thinking patterns that.are .at variance s
with what he needs to learn. Bereiter-and Engleman .
(1966) developed special programs’to remediate the
language deficiency. Other special programs (Deutsch;,
1967) have been developed for Blac¥ children at the -

. pre-school level: . (1) to arrest the cumulative defickt
‘observed in so-called didadvantaged children, (2) to
emphasize language and cognitive development by pro- o
viding special training. in helping the children to
make abstraction and generalization from their concrete
experiences and (3) to develop programs which faCi&itate
maximum growth and utilization of intellectual pot -
tial. It is to be noted that the deficit model -ha$-.
been vigorously discredited by a number of researchers

. ()

and- schokars, Hunt (1969)-, Kagan (I969), Baratz (1970}, -

. and Labov {(197D).

Culturél Difference Model\

ri Fn contrggiction&to-tﬁe deficjt model, another -
vie##t of the educational problem of the Black child e
is that he has acquired backgraund learning ‘experiences
which% -altheugh not deficient, .differ from those of
his middle class coufterpayts. his conceptualizatjon,
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"called the cultural difference model, “proposes that \ .
.theBlack child-grows up in a culture which has its '
own language, traditions, strengths and weaknesses. '
For examplej while non-standard English (i.e. the \
informal language characteristics. of many Black people) .
- may be adaptive in cne's community, the middle class
teacher may not appreciate his dialect. What then -

is an’asset and adaptive in the peer culture is bas- -

. ically a liability in thg cJassréom. Loban (1963},
Baratz and Shuy (1969), Baratz and Baratz (1969),
N * Stewart (1969), Labov (1970), Wolfram (1970), F.
. Williams, (1970) have been the most vocal proponents

of the cultural difference model, especially as it
-applies ‘to linguistic features of the Black child.
A Loban (1963) conducted a number of longitudinal
studies which provide in‘teresting, but guestionablé,
data on_the speech of poor Black and Whivte-children,
In one of FKis studies, the emphasis was upon the
nature and degree of deviation from standard English
demonstrated in the speech of lower-#glass children.
Standard English }s characterized BY Loban as the dia-
lect which receivfpd the most social acceptance in
this countty. T major finding of this ¥esearch was
that lower-class Black children in his sample spoke
a dialect which was differgnt from the type of dialect
¢(standard English) utilized by lower-and middle-class
- White children. This difference was.most pronounced
~ in the use of verbs, and to a much lesser degree,
pronouns and nouns. .

Baratz and Baratz (1969) examined the failure,
of urban education to prove effective for ghétto [
children. They point out that one major fault of
our urban educational system i$ its failure to under-
stand why teaching an urban Black child to read is
so difficult. The Baratzes believe that an explana-

2 - tion is relativ€ly simple. They contend that a cul-
tural variable is at work:which is basic to the~diffi-
culty.., These writers have suggested that the reading
difficéltiés experienced by Black children are a
function of standard English syntayx, rather than
spelling, pronounciation, or word recognition. . They
insist that those who have been responsible for de- ,

- signirg educational systems have ‘completely ignored
.~ - the legitmacy of ‘the Black culture, 6f which, Black
; language style is a highly integral part. These
writers strongly suppor't the recognition of an estab-
lished Blalk dialect in the'educational programs for
Black children/ ‘ ) N i .
Labov, Cohen, Robins and Lewis (196?) performed
a number of interesting studies on the language of" .
co poor Black children.. One of Lavov's major research con-
) cerns has been with the relationship between Black -
dialect and standard English. He assumes that
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Black language coQ§titutes a lawful, coherent system,
with a legitimate Sstructure of its own. . .
Labov et al (1968) cast doubt upon the validity
'déTiciency theories" espoused by such writers ‘
eiter and Englemann (1966), who assert that poor
children cannot learn to read because their
uage is .a deficient form of standard English.
" Labov's results indicate that Black children pogsess
a mature and éocially .efficient language; therefore,
a simpligtic n"deficiency" hypothesis cannot explain
the reading difficulties experienced By these children.
,He pointed out that there are limited instanceg of
structural differences between non-standard English
and standard English. However, these differences are
not sufficiently numerous to explain reading deficien- *
cies. ' Labov suggests that a major part of the ‘problem
is a confMct between the spontaneous use of Black
.dialett ghd that form of speech required in the cla
room; Hg sees language a#one factor in a cultural 3
orientatfion whigh is in contradiction to the values ,
of the school. It is this conflict, not a deficig
language, whic¢h is mainly responsible for -poor school
p8rformance on the part of poor Black children, :
The bulk of the Tesearch evidence seems to suggest
- that the language development of Black children, is
in_most respects, not deficient or much different
from the speech of “middle-class children. There is
alsg much cross-cultural evidence concerning this
issue (Lenneberg, 1967, McNeilf, "1970). The general"® C
conclusion of. these studies is that the development
Gf children's lahguage is highly similar in form in’
various cultures and subcultures throughout the world.
©"> At a conference entitled, 'Cognitive and Language v
Development.of the Black Child," held in St. Louis,  ~
Missouri, {anuary, 1973, up of Blgck scholars
“ pointed out that the Yultural dfference model con-
tained more pelitical| and egonomic overtones than
‘grammatical, phonelogjical or syntactical considerations.
1t was generally fely.that very little clarification
of ‘the controversy iAvolving the difference model has
been satisfactorily demonstrated by using tRe dif-
ference model approach. Fo#.example, it is still not
.resolved as to what Black Emgligh or non-standard
English really is. Simpkins, . 'Williams and Gunnings
,(1971), Taylor £1973), Ron Williams (1973), Beryl - -
Bailey (1973), Gilliam (1973), Holt (1973), Smith N
(197%), Rimpkins (1973), Smitherman (1973), Sims
(1973), Covington (1973), in a bdrrage:'qf criticisms
held’:that thel concept of Black English or non-standard
English contains deficit model characteristic§, and )
therefore mist be abolished. Follpwing conslderable |
discussion regarding the language of Black people,s g
the groyp reached a concensus to adopt the term
Ebonics (combining Ebony and phonics or Black sdundig.l

o
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Ebonics is defined as the .linguistic and para-

ljhgulstlc Teatures which op a concentyic continuum o ¢

represent the communicative competence of West African, N

Carribbean, and United States slave descendants of

African origin, including.the various idioms, patqis,

argots;. ideolects, and social dialects. Ebonics ° . ,

is thus the culturally appropriate language of Black .

people and is not considered deviant. An example of

Ebonics is as follows: '"The Hawk is definjtely not

jiving outside today.'" Contfary to popular belief,

‘this sentence™is not in slang or non~stangard English -

“form. Rather, it is stated in cultunally ®propriate

and ingenious lang?age of Black people.
. . .

’

School as Failure Model

. . P -
The third approach, referred to as the school

as: failure model defines the locus of the difficult

as Being in the school, the curriculum and the staff,

The deficit is not so much within. the child, as from

the school's inability to deal adequately with the

child's resources. It charges that the schools do

‘not respond to the needs of the child. -Inl this model, - -

emphasis 1s placed on teather training, re-training, - ¢_ ~
increasing the teacher!s sensitivity and her knowledge

out the.child's culture, his xesources, curyiculum
changes and mutual communication between the

~#and the school. Katz (1967) pbir'ts out- the,

-

+ + ¢ children from low-income homes,” mos

- of whom are Negro, get more than their faj
share of classroom exposure tq teachers

are rgally unqualified for tg%%r role, w

+ basically resent teaching th .+« Summari

fiy comments on teathers, their influence

" Negro students' motivation may be consid

’ able, particularly in the lower elementa
grades when children are more emotional
dependent on adults, Apparently, many
teachers inadvertantly dispense sttfong nega-

" tive reinforcement} 'in the form of personal "
disapproval and rejectien, and studies of
teachers' attitud€s toward lower-class pu-,
pils suggest that the incidence of such

. teachers in predominantly[Negro schools is

relative high. (pp. 177;17?) . ‘ . v;ﬁf .

. <

-
-

: In essence, the gbove explanations are given

for the 5chool as failure model. Given that there o
is discontinuity between home and school, the problem
of education remains. What is needed-is a cyrriculum -
model that regponds to. the educational .negds of the.

| 44 3 N A . - - .
cHild. Current models, for the most part, engage 1in
what we call "backward learning" orfgoing from the
. »* , . I oy 3 ’
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unfamiliar to the familiar.,- It would be more appro-
priate to reverse this brocess? - L
e

Bicultural Model . ‘ : .

/ .

. . In order to survive the academic situation,
TN Black’ children are expected to know Black culture and
. White culture, ,i.e., become encultured in standard .
S English and middle-class culture, as well as maintain =~ ;
: the Black style. Valentine (1971), an.anthropologist,
.is a leading proponent of this particular model. I 't
call it a racist model because it does not require
White.children to become encultured in- Black culture.
The model i's. thus a one-way street. Survival for the .
Black child means the acquisition of two cultures. . -
T It negates deep entrenchment in one's own Black cul- -
ture (Simpkins, Williams and Gunnings, 1971). \{ <.

LS

. . »

4

’

General Systems Model - .

ay C g
" The fifth and final model defines the problén

in terms of general systemg theory. Institutidnal

racism is cited as the b Tactor in the educational
preblems of the Black ch From this perspective,
the behavior-.of the child ™ social system is re-

lated to his status and to the system's demande on

him. The mother and teachér's- interactions with,

the child are seen as a reflection of the system's
"demands and éxpectations.- Consequently, there is .
little to be gained from attempting to change'indi-

. _vidual children through remedial efforts unless there

are programs designed to change the; social structure

or the social systems in which-the thild lives and the -
teacher works, especially since the structure estab-
lishes cultural and community values.

~ e P - . P

A Discontinuity (Mismatch) Model . !

What' 1 am proposing here is a ’discontin‘y or :
a mismatch theory tofexplain the Black child's diffi-
culties on tests and ir classrooms. In géneral, . :
many Black chitdren are preparedearly to $eek surkia
val, rather fhan academic success. This prepagation .
results in certain discontinditigs for Black children.
in traditiopal educational‘sys:Z§§. Language usage
constitutes,one of, ?if not the major, discontinuity

. exp®¥rienced by the Black child upon his entrance into

e " the traditional classroom and in his dealing with*

standardized intelligenge and achievement tgsts:’

Hunt (1969).defines this problem'as one of

~

"match": - & . 2
I3 . . - . %‘n R L) o .
. ‘® encountering a giwen set of circumstances & -
ig to induce psychological development in

’ . .
/x\ * v . v . .'l 66 O . . ‘ > »
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the child, these circumstances must have an *
appropriate relationship to the information
already accumulated in the child's mental
. . .storage from his previous encounters with
T ¢ircumstances. (p. 129) .
- . Extending'Hunt's notion to the Black child in
- particular, Williams (4872g) termed the situation e,
‘ ds "The Problem of Mis-matéh! or the extent to which ¢
moderator variables (personal characteristics and -
35 *-.test biases) are operative in influencing the relation- L
: « ship hetween predictor (tests) and criterion (scholas-s
"tic achievement) variables. " S
2 Thus, in the light of thegconceptual and method- (
ological difficulties, we beggh to examine some basic .
factors associated with test performance.and education.
"As an initial step, it was necessary to look for and
.. examine the possible, sources oﬁbcommon cultural biases
in tests ang classrooms. One vkrys common finding was
~+.>  thé_ language factor. Our observations let us conclude ‘
‘. that neitherathe cognitive processes nor tha cognitdive
~' dévelogment of the Black child is different from that
of the White child, particularly; if wg mean by cogni- .
. tive development, one's capacity to discriminate,
4 * recognize, identify, and manipulate the féatures and
processes of the world around him. ‘ .
. Cognitive development or cognition refers to the
‘process by whichta child becomes aware of, knows or
., . Tearns to identify, to label and to interpret his. :
world through méntal processes. Up to-“the first two
years of life, the cognitive processes of Black and .
‘Whgte. children do not differ. For example, 'all children
learn to iden%;fy such diverse phenomena as hot, cold, . -
up, down, etc.” Black babies learn these phenomena
just as quickly and readily as babjes .of any other
. ethnic group. The Black child, fqr example, at age
two is not going to fall down steps because of "cogni-
tiverdeficits'™ or lack of proper cognitive socializa-
tion. He might not "label" the objects with the same
terminology as White children, but he is able to
munderstand" the direction of the danger involved.:
.In addition, he is not going to touch a hot stove. .
. He has learned the dangers involved in hot objects. -
as well'as cold ones. That is, he possesses the
- appropriate cognitions: he knows..the difference bes
tween hot and cold. ‘ '
_Thus® up to approximately age two, I am quite
positive that cognitive development is jusf the same
in Black children as it i5 in any group of children.
I propose, however, that the_labeling or the attach-.
- ing of language to cognitions Is different in the G
Black and White child because of culturally different -
, environments or backgrounds. The process by ‘which
. the. Black children attach labels to the cognition is

- . .

°
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not differenti however, gg'“actpal labels-assigned
to the cognitions are different. A child develops N
> language comprehension and language production pri-
: marily as a result of the language del of his en-
vironment, his own internal schematilt organization,
. self-instruction and those items which he differen-
tially selects from the environment. s
After two years, som€thing very different happens l
Jin children. The child begins to label those events’
. around him with lapnguage; that is, he labels such
' .objects as desks, chairs and tQys. He calls those
] objects by the same label used” by other people around
- him. The Black child is -typically in“a différent
labeling environment than White children, so that he L
may not .label his cognitions in the samg¢ way as main-
stream children. ' It does not mean that he is deficient
. in communication skills because he uses different
labels, nor does it mean that he has less language.’
To test out our hypotheses deriwving from discon-
tinuity and mis-match-theory we cdrried out several .
initial studies to examine the differential effects
of test instructions written,in familiar versus stan-
, dard language on performances of Black childrem.. . ' __
i . We divided 990 Black kindergarten, first and
i second grade children into two-groups of 445 each.
Variables of race, 1.Q., age, sex, and grade weré
controllgd by balancing the grogps. We used the ¢
standa erston of the Boehm Test of Basic Concepts e
(BTBC) and a set of non-standard questions that we .
* developed.. The BTBC .tonsists of 50 pictoM™eal multiple
choice items involving concepts of space, quantity
1 .. and time. .»Black teachers and graduate students’ trans:
lated the %oncepts and objects into language familiar -
to the Black.children. Examples of the basic cofeepts
in standard ahd non-standafd versions are as follows:

. Stand4rd Version (Boehnm) Nonstandard Version (Will-
’ . Jams § Rivers)

o . N .
Space: * ., N

Mark the toy that is Mark the toy that is in
ind the sofa. back of the couch.

; "

(2) Qua ity’ .

J Mark the apple that Mark the apple that is ‘

2, " . is whol still all there. |
(3) Time: -

. Mark the bey who is"  Mark the.boy who is start-

. beginning to climb. ing to climb. the "tre€.
the tree. \ y . N
‘ . . (Variations may be

. o s, used as, about to,
- s getting ‘ready to.) . °

' . - T e s
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We are fully .cognizdnt of the problem of standardiza-
tion in chaning the“instructions on tests. The
essence of this stiady, however, is to determine the
performance of Black children when the same test
questions are worded differently. ‘

The results showed clear cut differences. The
mean scores on the non-standard version were signifi-
cantly higher than those of the standard version
(Non-standard mean 35.59; standard mean 32.26, p >
.05). We examined®this phenomenon further by compar-
ing our findings with those of Boehm's original re-
liability sahple. Boehm's 2647 c¢hildren were all from
the same grade levels as Bur sample. She included
children from the low, middle, and high socio-economic

o levels. All of-our childsen were from the low-income
level. When we compared the "stahdard version' scores
of Boehm's middle and high SES children with those v,
of our children, her group-was significantly higher )
than ours. But, when we compared the '"non-standard
" version" scores ef Boehm's and our groups, no signifi-
‘cant differences were found. Ih several instances, -
the non-standard means of our groups exceed-those of-
9 Boehm's group. ’ '
- These findings clearly suggest that language
bias plays a significant part in reducing scores of .
Black children on the Boehm Test. It is presumed .
that a similar factor eperates on other standardize
inStruments such as the Bimet, Wechsler Intelligence
Scale for Children (WISC) and Reabody~Picture Vocabu-
lary (PPVT). Thus, when the test items are dialect .
fair, and culture specific, Black children do as well .
as their white counterparts. - - ’
N Williams (1972a) points out: , co
A difference in labeling cognitions rather
. +. - than a deficiency in langua®e is to be
found in the language of Black children,
ot That 'is, Black children have developed a . .
different or divergent language represen-
tation of peY¥sons, events, objects of the
world about him, and have labeled these
.phenomena according to what meets approval
. in-+his environment. {p. 2) . o
. A . - . - vy
Rivers (1969) in describing the organization of
.-.cognitive patterns in children, pointed out that one
of the most noticeable characteristics of developing
cognitive behavior is the emergence of processes
‘which involye the systematic trapsformation of direct
. . sensory information from the envdronment intd symbqlic ¢
forms, These transformations lead ta active inter--"
7 action among learned symbolic responses.’ In some

.« .instances, this interactién may be somewhat detrimental : :
) as when ane verbal pattern interferes with the leatrm- 1+~ *°
@ - - *
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ing, understanding, retention or production of another
. - verbal pattern. o

In many ways, standard English may not signal
or activate the Black child's linguistic-conceptual
Systems to the extent that systematic transformations’
are evoked to produce the expectged cognitive responses,
If the child is confronted with unfamiliar language
stimuli, his- cognitive transformational system will
not adequately process the incoming stimuli. However,
™= it is important that it be understood that this does
not mean that the Black child Jacks the capacity for
v processing the standard language stimuli (verbal or
1 written); what is implied is that his "communications
intake gates'" are not fully activated by the stimulus
propertiés of standard English., -

The following model seems appropriate
state of affairs: conceptually, two=sensor

this
put

channel gates must be activated in order for
to process, information.,
receptive to incomigg sensory information,

in order for this imformation to enter the.c

Gate I is always ope

child.
‘and
However,
ognitive

Q

ERIC
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transformational cha

turned to the source fgr better organizatiom or for
signals which meet system input specifications. If,
on- the other hand, t incoming information possesses
familiar parameters, fthen Gate II is actixatedggnd~
the material is sent/ into the child's transformatiomal
system for fyrther processing and decoding. .

What is’ suggested in this research is that the
teacher become (a) flexible and responsible to the
child, (b) respond to, where the child is and (c) employ
an appropriate teaching method to <take him from where
he is to other goals (associative bridging). Simpkins
(1973) defines associative bridging as a strategy
used to engage the student by, using the verbal and ..
noneverbal -behavior he has already acquired outside ,
the classrqom, as a starting point, i.e. mgving from,-
the familiar to, the unfamiliar. *

The widespread belief then, among White scholars,
that Black children use restricted codes and show ’
cognitive concreteness and rigidity in our opinion,
is false, Toethe.contrard,‘Black children must passess
a great deal®of cognitive flexibility in.order to sur-
vive at' all ‘in urban schools and society in general.
They must be .able to switch codes from "everyday talk"
to ‘"4chool talk." » Everyday talk is a kind of familiar
informal language where one is not concerned about
phonology and syntax. One.is concerned about’getting
over or just plain communicating.. School, talk or’
standard English is very formalized where great em-
phasis is placed on grammar, diction, syntax, etc.

7 . N vow

0

g
B

el of the system, 1t must”activate

Gate II, If the inforfation does not meet certain »
. specifications (i.e., s unfamiliar, or is of in-
sufficient amplitude, dr is 'noise") it is then re-

u




Black children are able to switch codes from every-

. day talk to school talk, perhaps not as effectively

as White children, but they do switch codes. If a
child is put in a school system that employs a language
code different from his own, either, the school must
switch to that child's language system, or, the child’
must switch codes. Usually, the child is required

‘#to switch codes, suggesting cognitive flexibility,

rather than cognitive rigidity.
The model which I have been discussing is cer-

. tainly not a new one. It'is similar to one proposed.

Q% SHannon (1948) some years ago. The essence of
the information theory proposed by this researcher

.was that, once a message has been selected by a

source, it is encoded by a transmitter, sen% over a
communication channel, and then decoded by a receiver
at the destination. How much of the information can
be retrieved at the destination depends on: (1)
the information ayailable at the source; and (2)
whether tht channél carries '"noise"--i.e., signals
from some other Source that_may interfere with the //’?
message under co sideration. The activation of the
second.gate, of+which we spoke earlier, depends upon
symbe%&e—e%—abs%racx representations of objects,
rules and events, rather than by their concrete, rote, *
sensory properties. In order for the child to decode
incoming linguistic messages properly, he must first
recognize, identify and discriminate events from the
standpoint of his existing cognitive structures, and
the message must be as free of '"noise'" as possible.
Standard English is for many Black children, '"noise"
laden stimuli, which, when presented, the child re-
quires that he switch codes from '"everyday talk" to
"school talk"; the formez;being non-standard and the
latter, standard.

Thé present findings: clearly m1t1gate against® =
the less lahguage or.deficiency hyfothesis as put
forth by Bernstein (1961), Begeiter and Engleman’
(1966), and Jensen (1969). What these results suggest
is that the Black child develops a different symbolic
representation of concepts, ratNer than a deficiency
of concepts.
- The basié contention here is that there isa &
problem of match (Hunt 1969), or mis-match (Williams o

[

experiences and the language which h ncounters in
the -standardized test situatiop. A discontinuity ,- *
or mis-match occurs bétween th Black child's cbgni-
tive- 11ngulst1c system and the“linguistic stimuli
presented in test instructions and school gurriculum,
Psychdlogical tests in particular, may not adequately
activate the cognitive- 11ngulst1c processes of .the

vast maj%qlty of Black children. It is necessary

to accompllsh a match by préeentlng the 1nst<uct10ns

~ 1972b) between the Black child's lanziige background
e

~
[y
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and mdterials'of psychological tests in ways that - o
re€late to the language backgrounds of Black children.

Notes

IThe term was actually ‘coined by one of the
authors (Williams). ) ’ L.

2published Py the Psychological Corporation,
304 East 45th St., New York, New*York " 10017,
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A STATEMENT ON THE ASSESSMENT procEss 1IN COUNSELING-

. -y Don K; Harrison* ’ )
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General :
* . The purpose-of thie’ paper is.to delineate the
process of utiltzing psychological testing in thg-
counseling process, particularly as an aid to voca-
tional exploration, vocational decisionfﬁgking,;edu;
cational planning, training, and vogational adjust-
sment. The process of using tests in vocatippal apd*
educational planning is based.on certain philosophical
assumptions about the.individual and ‘bn knbwledge of
the state of art.in testing derived from both empfrical
and clinical fesearch, - . .

¥ - ’ <
~ . \ LT . * q"

cAssumptlons . . . .

Utilization of assessment instruments~is based
on the assumption that the individual has a right_te
determipe his/her own participation in‘such a processs
It is also assumed that each individual is capable ©f
making choices and'decisions that .best fit his/fer™
needs with re&gard *to. humah growth and-development.
When informatjon is ‘generated anmd presented ig terms®
that are understandable, the.individuals will be ablez $*
to utilize such information to their advantdge. S¥Inces
tests do not accurately describe interest, personality,
and aptitudes, information generated from tests will -
be utilized in conjunction with environmental, personal,
and background infogmation. Since predictive val¥d-
ities of tests have been found to be of 3 low order fox.,-:
a number of reasons, tests are more appropriately used
- when they are viewed as additional informatioh to
help both the client and counselor determine what
intervention strategies appear‘to be more appropriate
to assist the client in the achievement of individual
goals, -This approach to the use, of tests in.counsels
ing is in contrast to an. approach that.uses tgsts ’
to predict future behavior and individual -outcomes.
Thersy the philosbphical base for the uSe of tests
in couns€ling is anchored in the enhancement and
‘nurturance of. individual development,: rather than in
behavioral prediction. . a, .
| ] 4

s z , v . o
. . .. . ’ [N PRy
*Don*K. Harrison is an ®ssociate professor iwm ‘the
.Schod1l of Education, University of Michigan, Ann
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_ ~chMientecounselor interactien.should 'serve.as a basis

-
v

Aruitoxt provided by Eic:

oo .. B .
- The following components comprise the assessment

0 - ey
- -

14 ' -
. . ‘
~The Assessment Process ™~

.«\‘
s

process® ¢

f’ Detetminixg that testing will géneraté useful
inform on to aid in* planning.

2. Prepa}iné the inaividual'for_assessment procedure.

> . .
3, Selecting the tests that are appropriate to_in- Co.
dividual needs. ; o ’ -

® s .
4. Administering the tests.selected. -7 3

5. Scoring the instruments. = | e

6. Selecting appropriate norm and?refegedce groups.
Profiling test results, . y e, S '

‘8. Interpyeting . test V?rballyrto the client,

9.t Developing a written report of testnénqérpretation.

N . LI A . - N .

10. Exploring educat1ona1,3v9€§%1onal; and pgrsonal
options, using inférmatioM~generated from tests -
and *other sources. . P - °

- R . N . " . - s .’ s " - *
"1t Eormulatin% an;1qd1yiduallzéﬁ written plan of
* action jand intervéntion strategy. ’

»
-~ L

ot £ - C . . . -

Detérmining the Tests That Will Be Useful - . i

- . . R . . >, ’ B R
i Not all clients who _come in'.for service will re- )
quire testing. Tests should’be used'to provide new ,
information or to check en,available data as necessary ©
and appropgiate. Testing 4n an individual case may A
be done om- a broad basis, (covering a-wide variety

of traits), in a limited arga, or in some instances !
‘not at alls, The adequacy o% the information alteady »
available about the counselee, should be.a primaxy . .
- determining factor as to whether testing may gyfﬁgfful. ¢

Personal data developed on.the client through' - ™

~q
/‘\

for determining whether psychological' testing will
be useful, ' < -t
~ -+ The attached personal data form, which may be
“completed by -the clienty is ilIystrative of the type
.of basic informgtion that might be developed (seés . °
attachment in Appendix -I). .o . .
X 3 < .
Prepafiggﬁgpe Clignp for Testing ) . : -
- - ‘e ‘.*\x v “ N
_ Tt is important that the individual be appro-
- afiately prepared for the assessment process. Clients
"*should understand hew'the information generated from-
tests will assist them in deciding on a plan of actign.”
* Every ef£o$t should be made to put ceunsele€s at ease. ’
’ 3 ’ [ v . . P
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Selecting Tests Based on IndiVidual Needs -

e

Wholesale and blanket testing is not recommended
since a broad approach may tend tq ignore individual
needs, aspirations, and-‘uniqueness. Thus, tests
.e should be individually selected for each counselee
. 2with consideration given to such factors ds the

appropriate difficulty of the test ‘and theJieading .
ability of the client; cultural consideration of the
client; the possible effects of disability apd cul-
tural consideration .on test performance; and the
”» counselee’'s mental ang, physical condition,with regard
. b0 fatigue, restlessness, or iInattentiveness.,

® S

. .
) Tests should be administered only after coun-
. selees have been adequately oriented and'prepare’ for
- the processs - Directions for administering ‘tests”
. should be adhered to-precxselv. The counselees' -
.behavior during testing should be observed, and cer-
‘tain observatibns about behavior should be recorded

\

Selecting Approgtiate Vorms and Reference Groups

* Administering Tests

~

s Since tests will be %elected on an ,individual :
~-% basis so as tg takq Ainto consideration individual
- differences; it follows that appropriate rms should
T be 'selected,! taking.into consideratidn theigoals,and
3 aspirations -of the 11ent. ‘e .

v

¥

" Profile and Iest ReSul'ts

ﬁ. ) After tests have been administereﬁ, scored, and
the %pprooriate reference group selected) the results
should be recorded and a profile of the results made,

- This requires, an understanding of basic statistical

< .- and measurement toncept, such as the mean, mode, . o~
s;andard deviation, percentile rank, and standard,
N v scores. ) . i L

Interpret&ng Test Results, to Clients
Co~ Accepting the assumption “that, an indiVidual has
the r;gnt fo make his own decisions and is capable °
of assuming self-responsible behavior, an interpre-
tation of test results should pe governed by such
"assumgions. .Result$ should be presented to’clients
in such a way that they have an opportunity to par- *
tiCipata ine the process. "This requires that the

"+ “counsélor ,develop a framework and'approach.which
*. makes 1t pOSSiblé for clients "to participate’ gnd

learn about themselves as .@ result of this process. 2.

. _ . '~. . o 79
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.7 .+ _An interp®™e{ation of test:results should not occur.
ot indepéndentl¥ of other information availaple about
- ther indivigfial. Interpretation of test results should v

take intgfaccount personal and background factors, \

- - and environmental considerations. ) L0 v

. &
Devéioping'a Writ'tgn Repert of Test -Results

S . P
. . . Based ofi the a umpﬁion that individual recdrds’ /-
. will be ‘Maintained. o} clients, it is impertant that
. - _the counse18r providé\a written’interpretation of in-

formation generatedefdom tests. - Such infqrma ion

T @‘;39uld'be.integrated a\d synchro®iized with other \
- . vailable data on the dounselee. N .
. oA . ¢ ’A. /
. Exploring Altdrnatives | B o : )
/)' " Closely ,related to interpreting tes%ﬂ?esuits, -
L the explopation of xhoice fields .and alternatives -is -
‘ < an importdst consideration i assisting the client
A+ . 7 to learn about himself and td make decisions. It is

important that the implicationg and pdssibilites £
.- information generated from tests be closely eXamined
.-and explored 4inm the counseling process. One approach
that has been found useful is Roe's Two-Way Occupa-
: t%oqal Classificawion Scheme which presénts a view of
the world of work, together with educational level
, . requirementy and the level of responsibility needed
LT in fulfillifig occupational roles, Roe's Two-Way .
Occupational Classification Scheme helps to clarify ’
. relationships amorg occupationy and fields of work - \
. and illustrates career laddersf{and prog}éssions.
. ' .Counselors should be thoroughly familiar with a sys-
tematic approach to educationgl and occupational R -
exploratij?,aﬁé how to use itfwith clients:q * ° .

.

. . K A
. . Developing the Individualizgd Written Plan -

U . { R o T ‘
Tdking i®o j;countuggrsonal, environmentdl, .

o test informatjon, land other data «dexelopeqd with the
-, . aclient, the counsdlor s now in a jpositionto develop .
R an individualized |pldn of intervention based. on in-

ol dividual client ngeds and gegls. T

-

U -~ Selected Non/CT&#ical’éfandazdi ed Paper and Pencili
* Tests . B N - - . . %
— o b . . v o

. - . - . ..
. . Significant papef/and pencil tests,of a non-
PO ci}ﬁical natune which.are frequently used,in educa- N
St  tibnal, vocational planning are itemized and appear '

I I én Appendix II. Wigth .appropriate praining and basic

ounseling procedufes and” the theory and *techriique L

e% l \ of measurement, the counselor mag find such te§@§Avﬁg§\‘

¢

. useful, .- ) R . \. .
... . ) 7 e ’ , e o~ N h .
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Referral of Cligénts to Other Sources for Tesglng ¢ Y,
Becaus& of extremely low reading and educational o

levels, cultural differences, dlsab111t1es, mental . 4 :3
jog

and emotional considerations, it may b&e more appro:
priate to refer such clients .té-psycholbgists or

- e

other organlzatlons professionally quallfled in assess- ,

ing clientg® so, circumstanced.

Co&nSelors should be |,

{e

aware of thelr assets and limitdtions and know, when -

referral to other sources is appropriate.
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" ~# Selected Paper and - Lo
~ f - Pencil Tests Tl

. The, tests 1nd1cated below are paper and pencil
tests. that would ‘develop inforgation about interest,
personality,, general ability, aptituge, and achieve-
ment. Thlsvselect1on has been made since the tests
may be 1nd1vzdua41y or group administered,sare rel-
atively short, 'and includes some tests for which a
reading level of less than 6th grade may be requ1red

Interest Inventon;es

A Styd} of Values K %

Kuder Preference Record, Form C . .
Kuder Occupat1ona1 Interes€ Survey, Form DD
'Mlnnesota Vocational® Interest Inventory )
Sttong-Campbell* Interest Inventory, Form T-325
Strong VoCatlonal Interest Blank, Form T- -399

'

’ USESKInterest Check List” * . o )
Personality IMventories T Con
Guilford- -Zimmerman, Temperament Survey ~ ) '
Edwards Personal“Preference Schedule o - )

General Mental Ability Tests, Group .
Californja Short-Form Test of Mental Matur1ty
Ot1s -Lennon Mental Ab111ty Test . U

<

¥ General Mental Ability Te s aScholgstic AptMude

College Quag1f1cat1 St DR 4
School and College Abgglty Test
General ‘Aptitude Test BatteTies K : ’

&chlevement Tests e e
A Adult Basic Learnlng éxamlnétlon .
Catlforn1a Achlevemen Test ). , ) Lo
- Stanforﬂ Achg%vemqnt §¥K B
Gray oral Reading Test$s - < f A
) Yelsbn Denny Read1ng Tpft-

1 .86« o \X
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Mechan1ca1 Information and Reasonlng Tests

'. Bentett Test™of Mechanical Comprehension, Forms
\ AA, BB, CC, Wlf\ang ‘

-Motor Dextar%ty Tests

N Minnesota Rate of Manipulation
Purdue Pegboard

~

Spice Relations Tests .

.
_ : - &
* \
- ¢
1y
N .

ngvised Minnesota Paper Form Board Test, Series AA
aClerital Aptitude Té\sts -

General Llerjical Test - .
M;nnesata Clerlcaleest
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. _ A LEGAL LOQK AT COUNSELIN
” ' L§mont'Buffingto Gl T
a - . BN A §
Summar[ View of the Law.on-Corporal Punlshmenvu

,

Th& present law on the use of corporal” punlshmgnt
. in the public schoiﬁf has evolved from the various

> ’

states' statutes andf United States Supreme Court de-
cisions. : . .-
“  The two’ Supr Court cases on the issue are
Baker v, Owens, Sufp. 294 (MDNC, 1975, afflrm-
ed 423 U.S. §57, and Ingraham V. erghA) 45 LW 4364,
(decided 47/19/77). In a summary opimipn, the Baker
- Court .found a North Carolina state lawjempowering .
publlc school teéachers-and-officials to use reasonable’ - :
force nw‘ﬁstralnlng pupils and maintaining order .
constitutional even if imposed over parental objegtion, r.
In the recent United States Supreme’ Court ddﬁlSlon )
of Ingfaham.v. Wright, the Court addresses the Bssua
-~ ,of whether paddling of students as‘'a means of main- °
taining school discipline is uel and wnusual pynish:
ment in violation of the Elgth Amendment to thg/Con-
stitutiony and uhether due process. requires notice . ¢ .
~ and an opportunity to be heard before school officials ¢
may *impose corporal punishment, The”ansWern to both ‘
questions is no.’ * .

i

1) The Eighth Amendmegt doés not apﬁi& to d15c1p11nary
,corporal punléhment in the publlc schools. N

0

- ' The history of the Elghth Apendment and past.

d¥cisions of the Supreme Cpurt make it clear thaf fhe
ohibition against:cruel”and unusual punlshment was
esigned to ‘protect onlyN\those' 1nd1v1duals convict

f a'crime. The opemness\of the public school an?

its superyisiogpby the community affotrd sufficie
protectioh aga¥nst the kinds of abuse¢ the Anmendment,
was intended to prevent.-,
. + The student has }6tt1e need for bhg protectlon
.~ of the Eighth' Amendment. Though atténdance may not

. v - always luntary, the public gchool rémains an «

open institution where family, fri ds, teachers.and.

pupils may witness and protest amy instances of .mks- .

% <treatment. .Ingraham. The Court concluded that when
public sdhoﬂﬂ vteachers or admlnlstratqks 1mpose o

"#Lamont Buffington is the Law aRd Policy Analyst for the .

*
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. d1§¢1p11nary corpo;ﬁal pu‘whment the Eighth Amend-
. ment’ds in pl;cable. ‘ . v

[N - .
' , &

2} _The- Duf Process®Clause oP the Fourteenth Amdndment
N_Aoes not require notice and hearing prﬂgr
+to imposition of corporal punishment.-

* The openness of the public schools, along with

- the existence of state law prohibiting any punishment
g01ng beyond that which is ,reasonably ne®essary fof ! /
. the proper education and discipline of the student,
is“sufficiently protective of students' rights so

thdat no further due ptoces$ safeguard is required,

© - Similarly,’ even_though the Fourteenth Amendment
protects liberty iatérestsy such as fgeedom fromMbodily
punishment, the id the.'use of’é%rpor 1 pun1sh-
ment in pub11c dchools Anvolves this liberty interest,”
butsthat the traditjofial state law remedies are fully
adequate to afford(due process. _ )

3) The state law pro jdes sufficiént due;précess "to
4 protect -students’ rights and liberty intenest.

State law remedies of suit by students agalnst
school officials forM\civil or criminal l;ablllty for
the infliction. of unreasonable, arbitrary, malicious, -
or unduly severe corporal punishment prov1des sufficient
due. process protection. The Congtitution does nog’- .
' requ1re any other procedural safeguards, :

The concept that reasonable corporal pun1sh-

ment .in schaols is justifiable cont1nueé to, N

pe recognized in the laws of most states. i, BN

-1t represents the balance struck by thig .

'countxx;kptween the [student's] interest in .o

personal secturity and the trdditional view =" :
. that some l}m1ted corporal punlshment may -
/x'be necessari”a the course of a {student's}\c.

- ,rxedugatkpn. Ing aham “#5- Law Wgzk 9370‘

M1qh{g7n state 'law author1zes “the use og:zhgsxgal o
"N % Jorce by s*hool personnél T

N

o < [

: In M1ch1gan”pﬁy51ca1 force may be used by any “
teache ﬁb&mggper ntemdent as may be necessary, to
take _possesSions rom any student of any dangérous
weapon carried by him or for the.pprpose of maintain-
' ing proper discipline over the ‘students. Thus, the~ A
state law exténds to school personpel” a 11m1ted
privilége permitting thém to infldct reasonable cor-
poral punlshment'on‘students in their careg M.C. L Ao
§%4340,755-757. < o
The st@te law provides for civ1L 11ab111ty
"against gchool personnel_in the event of a ‘gross abuse
of phy§1ca1 force. School personnel who ‘use phy51ca1

Y

. ‘e i -
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“ force to disarm or d1$c1p11ne students mdy be q1v111y ’
} [diable to those students if the punishment is a gross ’
‘ iﬁ? abuse of physical force and is done with disregard
' for the health and safety of the-student., .
The state law is silent as to criminal 11ab111ty
. . . in the cEse of gross abuse and disregard for the health *
- and .safekty of the 'student. ”

\ ; . . ¢ ‘ »

. ; A - oo .o '
B Sum@ayz v . L .
- .. 1) Corporal Punlshment is perm1551b1e if- : <
‘ allowed under state %aw. . - ’

R

. . .
- P

-2) Corporal P ment‘ls.permi$sfblé even over
" . parental obJ®tion. . o0

¢

-

|
|
‘ ot 3) Public school tpacherz'and,adﬁinistrators
l L% . are privileged under stdte lay to inflict
¥ only such corpgral purishment fas is reasonably o
) - necessary for the proper. educatidn and disci-

-fpline of the student; punlshment going
et - \beyond the. privilege é§?¥?é§plt in both civil,
Hig . - and*crlmlnal liability, , “

State law.remedies of suit’ for abuse of the : .

' privilege to use corporal punishment, suf-
) : ficigntly protects students' rlghts. ‘. > .

- When a state ﬁg;mrts the usﬁ of corporal ) .
punxshment and prohibits its abuse, then no- .-
- ) . addltlonal constitutional pr&tectlon is . Fy~
- hecessary, ’ *

3

- ‘ 6 wmpue process does not requlre notice and.a
- hearing prlor to theﬂbmp051t10n of COrporal
punlshmegt in public schools,

L

Asr a locaL policy matter, school dlstrlcts may ‘
adopt ‘due process procedures, %or the regulatiom of
the USe*of.corporal punlshment. Such procedures may

include: oo L.
e o

1) clear notice to the s%ddent that certain . * ‘
. behavior will occasion"the yse of corporal v ¢
© ' punishment; - § . - . oo

) , * .o

’

2J a rule reserving corporal punishment to an L
6 A action ef last resort; - . T |

- ¢ . -
IR 3) 2 rule nequlrln that a teacher or prlnclpal
e I ‘who punlshes,corporally do so in-the. presence
. v . " of_a.second school 6ff101a1‘(tea@her or prin- R
’ . " ipal) who must be informed beforehand;and Ll
- * in the studentWE/;ré/ence of the raason for * 7. .

\ ~ ‘ the punishment; p A . “ v

. - 4) a rule- requlrlng an off1c1a1 who has admlnks- L
- tefred corporal punishment to ‘prowide the v o
studegt's arent, upon request, & writtan /Qu

L gﬁ p 9 _ ‘ »
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A " explanation of hi§)her reasons and ‘the name
of the 4econd official who was present.

These minimal procedures serve to protect the
stutht's interest without undercutting.the disciplinary
value of the punishment. However, these procedures .
are optional and are not required by law. . .

Nevertheless, a cqmprehensive discipline policy
should list the factors to be considéred in determining

« the need for corporal punishment. Among the most
important consideratiorng ate the seriousness of the .
offense, the attitude and past behavior of the student,
the nature and severity of the punishment, the age

. and strength of the_ghlld, and the availability of Te

- less severe but equally effective memns of.discipline.

- See, ‘Ingraham at 4367 .
- o t 1s also recommended that the policy prohibit '
the use of corporal punishment in front of the class,

- specify what instrumeritalities may be used to paddle,
where on the student's body he/she may be struck, and

g the number of swats allowable, Similarly for data
collection and monitoring purposes school officials’
should be required tg report.to a central location
the offense for which™the student was punished, the
number of swats administer nd the witnesses present.

ey

. The Fami ; - .
Educatipnal Rights dnd Privacy Act

The United States ess, exemplifying @oncern
for thé protection of the rights of students, promul-
gated in 1974 a comprehensive Act of serious importance..
The Family Educational Rights and Privacy Ac¢t is the

. sole effort by the federal gavernment to safeguard

. . parents and students from umwarranted intrusions into
their privacy, resulting from the collection and dis- -

. seminapion-qf information in educational records. The .
Act, wide in scope and full of impact, has as its ¥
purpose the vesting of many legal and edwcatiénal
benefits in parents and students, :

This Act applies to all educational institutions .

to which funds are made available under any Federal

. program for which” the Uniteéd States Commissdioner of A
ducation has.administrative responsibility as specified
. ‘. by law, or by delegation of authority pursuant to ‘law.

. ' Specifically, the statute governs (1) access to .
records maintained by certain educational institutions
* and agencies, and, (2) the release of such records.
Generally, the Act provides: that such institutions
¢ must provide parents of students access to official
records directly related to the students; and an oppor-
tunity for a hearing' to challenge ‘such records on the
grounds that Fhey are inaccurate, misleading, or other-
sRlc - g
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sz% inappropriate; that institutions must obtain the
written consent of parents before releasing, personally,

. identifiable data about students from records to other

than a specified 1list of exceptions; that parents .and

students must be notified ot these rights by their re-
spective school.districts, and that theéelrights trans-
fei exclusively to students at certain points, The

Act further requires that an office and teview board

be established in the Department of Health, Education,

and Welfare to investigate and, adjudicate violations

and complaints 6f the Act. LN i

In this author's opigjon, the most'significang‘
benefit accruing te the pédrents or students, is the

"notice and hearing" requirement. Under the Act,

each educational institution to which the Act is ‘

applicable.and which maintains records on students,

shall inform parents and tligible sPudents of all the
rights accorded them by the Act. Such notification

is intended to make the notice requirement meaningful,

.o and tc ensure that parents and students are likely

+ to actually receiveé notice. It does not prescribe
\"“\ yhat means may be reasorable, Because what might be
reasonable for a one:=room school house, would not be
reasonable for® a university. .

7 In the same vein, the Act is intended to require
educational agencies and institutions to conform to

. fair information record-keeping practices.. It is not
intended to overturn established standards and pro-
cedures for the challenge of substantive decisions
made by the institution, It is intended, however,
to open the basis upon which decisions are made to
more scrutiny by the students, or their parents, about
whom decisions are being made. 1t will also afford
them the opportunity to challenge and ‘correct — or
at least enter an explanatory statemgnt = inaccurate,
misleading, or inappropriate information about them
which' may be in their files, and which may contribute,

. or have contributed to an important decision made
about them by the institution,
. *The law intends that parents Rave a full and
fair opportunity to present evidenc® to show that
their children's records contain inaccurate or in-
appropriate informatioh, The hearing is to be Reld
within a reasonable period after the parent's request.

It is important to note that parents-or students .

can seek to correct an improperly recorded grade, but
cannot,-through the hearing required by this Act,
contest .whether the teacher -should have assigned a
different grade. .

. Nevertheless, the supreme value of the hearing
requirement is madé clearer when viewed in light of
the tremendogs améunt of litigatiom and publicity
attendant agiitude testing in schools, and the role.
of the latter as "student sorter'" in the hame of

. &
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. academia. Thus, it is hfghﬂy significant that under

the Act, the parents of a child who has been labelléd

mentally retarded and put aside in a special class cr

school, have a right, to review the materials in the

record which led to this institutional decision, and _____

perhaps seck prcfecsional assistance to determine

L hether these materials contain infccurate information,
or erroneous evalusiors about their c¢hild.

) In conclusion, schools must maintain a public
séhool environment commensurate with the pursuit of
educational goals, while recognizing and protecting
the individual rights of the participants: students,
parents, faculty and members of the community. With

_' _ _the Federal Act- in force, parents and studehts will
be afforded maximum pyctection, and one of the major
problems in making an3~g§eping records, the use of

. ‘those records by unauth®yized persons, will be
eliminated, . o

The above discussion is not intended to represent y

a detailed analysis of the Act, but is intended only
to impart to the reader an°3xerview of the Act's
coverage. o

’ \
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Repo%t-Peri;nality Testing \

The primary thrust of this paper is to raise

some of the legal concerns attributable to the work ‘
of the s&hool psychologist.who, using psychological
and personality tests and technigues, attempts to
peer into student's psyches. - ’

' The use of any personality test constitutes a
invasion of privacy to Some degree, as the person

. tested rarely understands &he implications of all

“the questions or tasks given to him, or the signifi-
cance ofjall his responses., In 1928, Justice Brandeis
of the ULited States Supreme Court, in a dissenting
opinion that far overshadows the majority holding, Y
wrote, B . t

/ v
The makers of our Constitution undertook to \ *
secure conditions favorable to the pursuit
of happiness....They ought to protect Ameri-
. cans in their beliefs, their thoughts, .
“ their emotions, and the®r sensations. They
<4 conferred, as against the government, the
right to be let alone- the most compre- :
hensive ,0of rights and the right most valued |
by civilized.Man.
- ) .
‘ Thefcontroversy’ovei’possible invasion of privacy .
thr¥ligh the use of tests has grown steadily in America
 since the 1960's. The deep concern that many indivi-
. duals feel about allgged invasions of privacy, is .
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typified by the comments of Monroe H. Freedman,
Associate Professor of Law, George Washington Uni-
versity; who testified before a €ongressional Subcom-
mittee in’ part, as follows: .

The Minnesota Multiphasic Personality In-
ventory, (MMPI) is one of the most widely
used tests of this kind. It contains 556
questions, which are all to. be answered
true or false, "quickly and without think-
ing or delibération." “ Thesd questions il-
lustrate the propensity for .psychological
 gquestianing’to intride into areas fofmerly
Preserved for the privacy of such confiden-
- tial relationships as_ husband apd wife,
« ' priest and}pentineﬁgguor doctor and patient.2 >
The ofly real safeguard and remedy for alleged
,and proven violations®of privacy'is the promulgafion
of standards. Initially, standards of fairness im-,
‘ posed upon all state agencies by the concept of due .
~process should preclude the admjnistration of intel- >
ligence, pergonality, or psychological tests and/or
th® records, unless such tests are reasonably accurate:-
as to what they purport to measure and record.d
. Written standards, once promulgated_could alle-=
syt viatd the fear and anxieties many Americans feel in
regard to testing. Such standards shquld specifically’
v t_to_the—parents -and—thefamily lawyer the right ¢
. to discuss the results and uses of thHe tests with the
school psychologist. Results of tests should not be .
released to third parties, including, but not limited
to, law enforcement officials and prospective employers,
without the ;informed written consent of the student's
parents. The student's consent will suffice, if the
student is. of age. lgrovision should be made so that

-

non-school ‘testing, puthorized and obtained by the “\
parents, is, allowed/s/to be placed into the school record. o
v A provision for expunging dubious test results from the
student's record must be indicated as an essential .
component of any standard of the protectiof of privacy.
Written standards must be made available to parents )
and students whenever psychological testing is pro-
ppsed. 4
Other relevant information for the parents or ) :
tudents would be the name of, and address of the cor- ‘* \

ate entity publishing the test, whether the publish--
er is a profit .or non-profit corporation, how the “fest Lo
"is advertised, and how the profession has appraised it.
Finally, they should be advised of the ex&ent to which K
it has a cultural, ethnic, or other bias. s )
- The whole process of promulgating standards is p"
made more arduous in light of the problems is obtain- '
" ing parental "informed consent." Before any tests « 5 -
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are administered, .the parents of the student to be -
tested should be requested to give their informed
consent. Th& acquisition of informed consgnt is diffi-
cult because theé average American parent has a-great
and 'naive faith in "scientifically'" consfructed tests,
This faith is reinforced by the unconscious desire
of the more insecure parents to avoid involvement and
to depend on "professionals" to make the difficult
decisions_in the education and maturation of their ‘
children. .

. Furthefmore, it is unlikely that the avetagé

parent knows what he js‘consentlng_to,'when he signs’

. .a piece of paper stating that the school psychologist
“can examine his child. For, example, the parent might .

not understand- that he has given consent to have this .
child tested while graduate schood psychology students
observe through a one-way mirror. Such an observation
without informed consent may constitute a test. Yet
‘such observations are ‘commonplace in many schools. '

Therefore, in order to fully protect student's’
rights, informed consenf for personality testing
should be comparable to the informed consent obtained
by a physician prior to the performance of surgery..

1 turn now to a consideration of civil liability
on the part of test makers, publishers and administra-
tors. Generally speaking, a vendor of merchandise

~_has the legal duty to_give adequate Warningsfds-to - —-

O

ERIC

Aruitoxt provided by Eic:

the danger that ?ight-be involved in utilization of
the merchandise, This includes puplisher$s of tests.

The public’interest requires that no business
firm be allowed to market any groduct that is detri--
mental to the public interest. The publication, le
and utilization of tests which could result in an
improper classification of students would not appear
to meet this standard. Students who take such tests
would appear to be within the class-of individuals
the law regarding product liability seeks to protect.
Both the publisher and the educational institution
have an obligation to take remedial action when harm
is done. ;

In conclusiom, results of tests.given in school, |
starting with elementary school, are usually made a
part of the student's permanent records.. The regults |
of tests could then conceivably prevent the student
from getting a promotion or obtaining a security
clearance twenty years later. It could diminish the
student's opportunities to embark on an appropriate -
career as he or she might be counseled into other

_endeavors by well-meaning people interpreting invalig

psychological tests and reports, Since the tests
given in school may be a significant, if not crucial
determinant as to the career pattern thé’student will
be allowed to enter, it is imperative that the testsea

be carefully selected, validated, fairly administered,
and expertly interpreted. )
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